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A majority of all teachers, however, were positive in their opinions of their state's 
curricular standards, and the vast majority indicated that their district's curriculum was 
aligned with the state test. And, while the majority of teachers across stakes and grade levels 
disagreed that the test was causing many students to drop out of high school or to be retained 
in grade, almost a third of teachers in states where the stakes are the highest agreed. 
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 school counterparts.  Further, elementary teachers were more apt to report 
engaging in test preparation throughout the year than were middle or high school teachers. 
Also, more elementary and mi ers than high school teachers reported their 
students are extremely anxious and under intense pressure because of the state test. 
 

• Across all types of testing programs, teachers reported increased time spent on subject areas 
that are tested and less time on areas not tested, such as fine arts, physical education, foreign 
languages or industrial/vocational education, as well as on other activities such as field trips 
and enrichment projects. 
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 Funded by The Atlantic Philanthropies, the multi-state survey of 12,000
the perceived effects of state-mandated testing programs on teaching and learn
States. Approximately 4,200 teachers responded to the

ruary and March 2001, for a response rate of 35 percent. 
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• The severity of consequences attached to state tests affects the instructio
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• Significantly more teachers (40%) in states with high stakes for schools and
low-stakes states (10%) reported that their school's results influenced their 
daily basis.   
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• Teachers in high-stakes states, more so than those in low-stakes states, rep
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• On average across all the states, teachers were neutral regarding the use
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"The findings in this report need to be examined by policymakers 
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[MEDIA NOTE: A copy of the executive summary or full report, "Perceived
Mandated Testing Programs on Teaching and Learning: Findings from a National 
Teachers," is available at http://www.bc.edu/nbetpp or by contacting Dr. Joseph
4521 or pedulla@bc.edu.  
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As part of the overall project, a separate study was conducted involving in-depth interviews with 
administrators and classroom teachers in both urban and rural districts of three states: Kansas, 
Massachusetts and Michigan. That report, "Perceived Effects of State-Mandated Testing Programs 
on Teaching and Learning: Findings from Interviews with Educators in Low-, Medium-, and High-
Stakes States," is available at http://www.bc.edu/nbetpp or by contacting Dr. Marguerite Clarke, 
Assistant Research Professor, Boston College Lynch School of Education at 609-275-1394 or 
clarkemd@bc.edu.] 
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