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VI.  Rubric for the PPA-PLUS 
 

 

Standard A. Plans Curriculum and Instruction 

A1.  Draws on content standards of the 
relevant curriculum frameworks to plan 
sequential units of study, individual 
lessons, and learning activities that 
make learning cumulative and advance 
students’ level of content knowledge.   

Limited if any knowledge of 
curriculum frameworks. Content 
standards are not used.   Lessons 
or units have no clearly defined 
structure or the structure is chaotic. 

Has a basic understanding of 
curriculum frameworks and is able to 
design learning experiences that 
extend learning at a basic level.  
Lessons have a recognizable 
structure although structure is not 
uniformly maintained. 

Has a clear understanding of 
curriculum frameworks and how to 
use them to extend learning of 
content knowledge.  Lessons are 
clearly designed and have a clearly 
defined structure. 

Has a strong understanding of 
curriculum frameworks. Designs clear 
and organized lessons that extend 
student learning while acknowledging 
individual student needs.  Pupils often 
involved in designing learning 
experiences. 

A2.  Draws on results of formal and 
informal assessments as well as 
knowledge of human development to 
identify teaching strategies and 
learning activities appropriate to the 
specific discipline, age, level of English 
language proficiency, and range of 
cognitive levels being taught. 

Goals are not suitable for most 
pupils in the classroom; assessment 
results minimally affect lesson 
planning; minimal or no knowledge 
of developmental characteristics is 
evident in planning.  

A general goal is established with little 
attention to needs of pupils; uses 
assessment results to plan for the 
class as a whole; some lesson plans 
show evidence of developmentally 
appropriate activities and 
assignments.  

Modifies goals for the diverse 
needs of pupils; uses assessment 
results to plan for individuals and 
groups of pupils; lesson plans 
consistently show evidence of 
developmentally appropriate tasks 
and activities.  

Pupils are involved in goal setting; 
learning activities are highly relevant 
to student needs; lessons are clearly 
developmentally planned and 
implemented.  

A3.  Identifies appropriate reading 
materials, other resources, and writing 
activities for promoting further learning 
by the full range of students within 
classroom. 

Overly dependent on reading 
textbook.  Does not utilize 
appropriate reading materials and 
other resources to promote further 
learning.  

Limited incorporation of high interest 
materials, trade books and interactive 
reading/writing lessons; rarely shifts 
from monocultural views to 
multicultural literacy views.  

Evidence of a language-rich 
environment, with carefully 
selected materials and use of 
independent reading/writing.  Uses 
resources to promote multicultural 
learning.  

Instructional activities clearly convey 
literacy rich environment; evidence of 
multiple activities and integration 
across the curriculum; demonstrable 
effort to promote pupil learning for 
pupils. 

A4.  Identifies prerequisite skills, 
concepts, and vocabulary needed for 
the learning activities and designs 
lessons that strengthen student 
reading and writing skills. 

Displays little understanding of 
prerequisite knowledge and 
experiences important for student 
learning and does not indicate that 
such knowledge is valuable. 

Indicates some awareness of 
prerequisite learning and experiences, 
although may be incomplete or 
inaccurate.  Sometimes recognizes 
the value of understanding pupils’ 
skills, concepts, vocabulary and 
knowledge. 

Able to identify and use specific 
reading and writing strengths/ 
weaknesses of pupils to design 
lessons and activities.  Plans and 
practices regular reflection on 
student knowledge and experience. 

Demonstrates thorough understanding 
of prerequisite knowledge of pupils; 
actively builds on knowledge when 
seeking causes for student 
misunderstanding. Uses a variety of 
strategies to strengthen skills. 

A5.  Plans lessons with clear objectives 
and relevant measurable outcomes. 

Assessment results minimally affect 
lesson plans, objectives are unclear 
and/or outcomes are inappropriate, 
vague and not measurable.  

Uses assessment results to plan for 
the class as a whole; some content is 
not related to the objectives; 
outcomes are measurable but 
inconsistent.  

Uses assessment results to plan 
individuals and groups of pupils; 
appropriate objectives are used in 
planning with the use of clear 
measurable outcomes.  

Provides insights to pupils meeting 
established objectives and provides 
opportunity for student participation in 
planning; outcomes are clear, and 
assessed consistently. 

A6.  Draws on resources from 
colleagues, families, and the 
community to enhance learning. 

Does not seek out resources 
through colleagues, school, district, 
family, or university, etc  

Displays limited awareness of 
resources available through 
colleagues, school, district, family, or 
university, etc  

Regularly draws on resources 
available through colleagues, 
school, district, family, or university, 
to enhance student learning.  

In addition to utilizing resources 
available, he/she actively seeks other 
materials to use to enhance 
instruction, (e.g. from professional 
organizations).  
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A7.  Incorporates appropriate 
technology and media in lesson 
planning. 

The use of technology and media is 
not evident or inappropriate in 
lesson planning or delivery.  

Incorporates technology and media in 
lesson planning but use is limited to 
candidate demonstration of the 
resources.  

Able to effectively incorporate 
technology in lesson planning.  
Pupils are able to use technology 
to enhance their learning.  

Incorporates technology and media in 
lesson planning. Pupils are able to 
evaluate different forms of technology 
and media in their learning.  

A8.  Uses information in Individualized 
Education Programs (IEPs) to plan 
strategies for integrating students with 
disabilities into general education 
classrooms. 

Pupils receive same instruction and 
assignments regardless of 
differences; no information from the 
IEP is used in planning instruction; 
does not attempt to incorporate 
pupils with special needs into the 
regular classroom.  

Aware of the need for adaptations and 
modifications and occasionally 
accommodates these needs for 
different learners; some use of IEP is 
evident; minimal attempts made to 
integrate pupils with special needs 
into the regular classroom.  

Lesson plans take into account the 
needs of various learners.  
Appropriate adaptations using 
IEP’s are a routine part of planning 
and delivery; regular attempts are 
made to integrate pupils with 
special needs into the regular 
classroom.  

Individual student goals and 
expectations are clearly articulated, 
and instruction allows pupils to 
succeed and be challenged; use of 
IEP is regularly evident in planning; 
pupils with special needs are fully 
integrated into the regular classroom.    

Standard B. Delivers Effective Instruction 
B1.  Communicates high standards and 

expectations when beginning the 
lesson. 

a) Makes learning objectives clear to 
students. 

b) Communicates clearly in writing and 
speaking. 

c) Uses engaging ways to begin a new unit 
of study or lesson. 

d) Builds on students’ prior knowledge and 
experience. 

Objectives unclear and cannot be 
assessed; poor written or verbal 
communication skills. 
Communication maybe 
inappropriate, vague, or used 
incorrectly, leaving pupils confused; 
no clear sense of direction is given 
in opening lessons leaving pupils 
confused.  

Objectives are somewhat clear and/or 
do not permit viable methods of 
assessment; Effective but limited 
verbal and written communication 
skills.  Vocabulary is not always 
appropriate to pupils’ ages or 
backgrounds; introduces lessons/units 
in a clear manner but with little 
excitement or student engagement.  

Objectives clearly stated and 
permit viable methods of 
assessment; Effective verbal and 
written communication skills.  
Vocabulary is appropriate to pupils’ 
age and interests; introduces new 
lessons in an engaging manner 
with clear directions given.  

Objectives are clear and permit viable 
methods of assessment; 
communication (oral/written) language 
is correct and expressive with well-
chosen vocabulary that enriches the 
lesson; Introduces lessons/unit in an 
enthusiastic, exciting, and engaging 
manner; pupils have a clear sense of 
direction and are fully engaged in the 
beginnings of lessons/units.   
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B2. Communicates high standards and 
expectations when carrying out the 
lesson. 
a) Uses a balanced approach to teaching 

skills and concepts of elementary 
reading and writing. 

b) Employs a variety of content-based and 
content-oriented teaching techniques 
from more teacher-directed strategies 
such as direct instruction, practice, and 
Socratic dialogue, to less teacher-
directed approaches such as discussion, 
problem solving, cooperative learning, 
and research projects (among others). 

c) Demonstrates an adequate knowledge 
of and approach to the academic 
content of lessons. (See license-specific 
questions in Guidelines, pp. 13-44) 

d) Employs a variety of reading and writing 
strategies for addressing learning 
objectives. 

e) Uses questioning to stimulate thinking 
and encourages all students to respond. 

f) Uses instructional technology 
appropriately. 

g) Employs appropriate sheltered English 
or subject matter strategies for English 
language learners. 

Instruction is rigid, institutional like; 
unaware of student interests; overall 
lack of strategies and ongoing 
assessment; displays little or no 
understanding of current effective 
practices in teaching; overly 
dependent on textbook; Relies 
mostly on direct instruction/lecture 
method and gives assignments; 
displays little understanding of 
pedagogical issues involved in 
student learning of the content; poor 
questioning techniques; interaction 
style between candidate and pupils 
is predominantly recitation style, 
with candidate mediating all 
questions and answers.  

Aware of current research.  Uses 
effective teaching practices, but is not 
always successful; delivery of 
instruction includes a wide variety of 
teaching styles.  Pupils are actively 
engaged at least one-half of the 
lesson; displays basic pedagogical 
knowledge, but does not anticipate 
student misconceptions; some high 
quality questioning techniques used; 
makes some attempt to engage pupils 
in a true discussion with uneven 
results.  

Teaching reflects current research 
of best pedagogical practices; 
anticipates student 
misconceptions; uses a range of 
appropriate teaching styles to meet 
diverse needs of pupils; uses 
ongoing assessment; possesses a 
clear, thorough understanding of a 
variety of teaching strategies; 
Active student involvement in 
problem solving and critical 
thinking with peers in small and 
large groups; most questions are of 
high quality.  Classroom interaction 
represents true dialogue between 
pupil and candidate.  

Routinely applies new strategies in the 
classroom; facilitates inquiry through 
carefully planned lessons and 
involving pupils at the planning stage.  
Pupils  are actively engaged in 
questioning concepts, developing 
learning strategies, and problem 
solving;  candidate displays continuing 
search for best practice and 
anticipates student misconceptions; 
establishment of daily reading/writing 
routines; allows for independent 
reading, writing and sharing time;  
adherence to questioning techniques 
and authentic assessment; questions 
are of uniformly high quality with 
adequate time for pupils to respond; 
pupils formulate many questions; 
pupils assume considerable 
responsibility for the success of the 
discussion, initiating topics and 
making unsolicited contributions;  
actively seeks out experts in the field 
in order to gain new knowledge.   

B3.  Communicates high standards and 
expectations when extending and 
completing the lesson. 
a) Assigns homework or practice that 

furthers student learning and checks 
it. 

b) Provides regular and frequent feedback 
to students on their progress. 

c) Provides many and varied opportunities 
for students to achieve competence. 

 

Assigns limited homework that does 
not address practice and 
reinforcement of lesson objectives; 
timely feedback not provided on 
homework; assessment data with 
student is not provided; unfamiliar 
with the different approaches to 
learning that pupils exhibit such as 
learning styles, modalities, and 
different intelligences and provides 
no varied opportunities for pupils to 
achieve competence.  

Assigns homework that minimally 
addresses lesson objectives; 
materials are returned sporadically 
with limited feedback; feedback given 
is in an inconsistent manner and 
quality; assessment data is 
communicated but is inconsistently; 
general understanding of the different 
approaches to learning that pupils 
exhibit and uses this information, in a 
limited way, to design varied learning 
opportunities for pupils to achieve 
competence.  

Assigns homework based on 
classroom activities and lessons, 
which is returned promptly with 
adequate and consistent feedback; 
assessment data is consistently 
communicated to pupils identifying 
areas needing improvement; 
displays solid understanding of 
different approaches to learning 
that pupil’s exhibit and applies this 
knowledge to designing varied 
learning opportunities. 

Assigns homework which reinforces 
classroom activities and lessons; 
homework is frequently used as an 
assessment tool for designing further 
instruction; feedback is provided in a 
timely and consistent manner and is 
used to improve student learning and 
performance; assessment data is 
consistently communicated, and 
opportunity is provided for pupils to 
use assessment data; uses 
knowledge of pupils in instructional 
planning to design multiple learning 
opportunities. 
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B4.  Communicates high standards and 
expectations when evaluating student 
learning. 

a) Accurately measures student 
achievement of, and progress 
toward, the learning objectives with a 
variety of formal and informal 
assessments, and uses results to 
plan further instruction. 

b) Translates evaluations of student work 
into records that accurately convey the 
level of student achievement to 
students, parents or guardians, and 
school personnel 

Unaware of a variety of assessment 
techniques; assessment results 
minimally affect lesson planning; 
assessment data is not provided; 
records for recording and 
monitoring assessment data are in 
disarray, or not up to date resulting 
in errors and confusion; Provides 
minimal information to parents and 
does not respond or responds 
insensitively to parent concerns 
about pupils.  

Limited knowledge of assessment 
techniques and uses a restricted 
number of techniques to establish a 
present level of performance; uses 
assessment results to plan for the 
class as a whole; adheres to the 
school’s required procedures for 
communicating to parents.  
Responses to parent concerns are 
minimal.  

Aware of a variety of formal and 
informal assessment techniques 
and uses them to establish a 
present level of performance; uses 
assessment results to plan for 
individuals and groups of pupils; 
assessment data  is consistently 
communicated to pupils and 
parents identifying areas needing 
improvement; system for recording 
and monitoring assessment data is 
fully effective. 

Uses a variety of formal and informal 
assessment techniques and 
understands the learning implications 
of each; assessment data is 
consistently communicated to pupils, 
parents and school personnel; system 
for recording and monitoring 
assessment data is highly effective.  
Provides information to parents 
frequently on both positive and 
negative aspects of student progress. 
Demonstrates initiative and creativity 
by creating new opportunities for 
communicating with families.  

Standard C. Manages Classroom Climate 

C1. Creates environment that is 
conducive to learning. 

Rapport with pupils average to poor; 
loses patience easily; has difficulty 
staying positive with 
pupils; environment more negative 
than affirming.  

Rapport with pupils is average to 
good; patient most of the time; is 
positive with the pupils most of the 
time; environment generally positive 
and affirming.  

Rapport with pupils very good; 
almost never loses patience; is 
positive with the pupils the majority 
of the time; environment positive 
and affirming.  

Rapport with pupils is excellent; 
exhibits patience for all children; 
frames everything in a positive way; 
environment is very conducive to 
learning, affirming and nurturing.  

C2.  Creates physical environment 
appropriate to a range of learning 
activities. 

Classroom is unsafe and unsuitable 
for lesson activities; physical 
resources are not utilized or used 
poorly; learning is not accessible to 
pupils.  

Classroom is safe and suitable for 
lesson but with limited effectiveness; 
some physical resources are used, 
but not always effectively; essential 
learning is accessible to pupils.  

Classroom is safe and the 
arrangement of it is a resource for 
learning activities; most, if not all, 
physical resources are utilized 
effectively; learning is equally 
accessible to pupils.  

Classroom is safe; arrangement 
promotes optimal learning for pupils; 
all physical resources are used in an 
effective way to provide pupils with a 
range of learning activities; learning is 
equally accessible for pupils.  

C3.  Maintains appropriate standards of 
behavior, mutual respect, and safety. 

Student behavior is not monitored; 
interactions with pupils are 
negative, demeaning, or sarcastic; 
pupils exhibit disrespect for 
candidate.  

Generally aware of student behavior 
but may miss inappropriate 
behavior; interactions with pupils are 
generally appropriate, but reflect 
occasional inconsistencies, favoritism, 
or disregard for pupils’ cultures; pupils 
exhibit minimal respect for candidate.  

Alert to student behavior at all 
times; interactions with pupils are 
generally friendly and demonstrate 
general warmth, caring and 
respect; pupils exhibit respect for 
candidate.  

Monitoring of behavior is subtle and 
preventive; pupils monitor their own 
and their peers’ behavior, correcting 
one another respectfully; 
demonstrates genuine caring and 
respect for individual pupils; pupils 
exhibit genuine respect for candidate.  

C4.  Manages classroom routines and 
procedures without loss of significant 
instructional time. 

Much time is lost during transitions; 
materials, supplies and equipment 
are handled inefficiently resulting in 
loss of instructional time.  

Transitions are sporadically efficient 
resulting in loss of some instructional 
time; routines, procedures for handling 
materials, supplies and equipment 
function moderately well.  

Transitions occur smoothly with 
little loss of instructional time; 
routines, procedures for handling 
materials, supplies and equipment 
occur smoothly with little loss of 
instructional time.  

Transitions are seamless with pupils 
assuming some responsibility for 
efficient operation; routines, 
procedures for handling materials, 
supplies and equipment are seamless 
with pupils assuming some 
responsibility for efficient operation.  

Standard D. Promotes Equity and Social Justice 
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D1.  Encourages all students to believe 
that effort is a key to achievement. 

Lesson plans and activities convey 
limited expectations for student 
achievement; effort of failing pupils 
is regularly overlooked 

Lesson plans and activities convey 
moderate expectations for student 
achievement; effort of failing pupils is 
occasionally overlooked 

Lesson plans and activities convey 
clear expectations for student 
achievement; effort of pupils is 
consistently noted 

Includes pupils in setting high 
expectations for lessons and activities; 
Modifies expectations for individual 
student needs while holding pupils to 
high standards 

D2.  Works to promote achievement by 
all students without exception. 

Pupils receive the same delivery of 
instruction and assignments 
regardless of differences.  

Awareness of the need for 
modifications exists, response modes 
occasionally accommodates needs for 
diverse learners.  

Lesson plans take into account the 
needs of diverse learners with 
appropriate modifications being a 
routine part of planning and 
delivery.  

Individualized instruction allows for 
Pupils to succeed and be challenged.  

D3.  Assesses the significance of 
student differences in home 
experiences, background knowledge, 
learning skills, learning pace, and 
proficiency in the English language for 
learning the curriculum at hand and 
uses professional judgment to 
determine if instructional adjustments 
are necessary. 

Little attention is given to multiple 
perspectives.  Content is presented 
without discussion of its relationship 
to real experience, other disciplines 
or cultural norms.  Individual 
differences are ignored; goals are 
not suitable for many pupils in the 
class.  

Demonstrates an awareness of 
multiple perspectives and opens 
discussions about subject matter to 
the class; a general goal is 
established with little attention to 
diverse needs of pupils.  

Discussion of multiple perspectives 
in subject matter is routine and 
includes attention to pupils’ 
personal, family, and community 
experiences.  Individual differences 
are respected; modifies goals for 
the diverse range of pupils and 
their needs.  

Strategically introduces resources and 
experiences that challenge the 
learner’s beliefs and assumptions 
about common understandings thus 
creating an environment where critical 
thinking is a habit; individual and small 
groups are involved in goal setting to 
meet their needs.  

D4.  Helps all students to understand 
American civic culture, its underlying 
ideals, founding political principles and 
political institutions, & to see 
themselves as members of a local, 
state, national, international civic 
&community. 

Little attention to given to 
understanding American culture, its 
ideals and founding principles; no 
sense of belonging to a community 
is established for pupils in the 
classroom.  

Some attention is given to helping 
pupils understand American culture, 
its founding principles and ideals; 
attempts are made to develop 
community in the classroom with 
minimal success, pupils demonstrate 
basic understanding of being 
members of communities.  

Presents complete and accurate 
information about American civic 
culture, its founding principles and 
ideals; pupils demonstrate their 
understanding of being members of 
a local, state, and national civic 
community by building a classroom 
community. 

Pupils set up a classroom community 
using founding principles and ideals 
from American civic culture; pupils 
demonstrate their understanding of 
membership in a local, state and 
national civic community through their 
classroom community.  

D5. * Views students’ cultural, 
linguistic, and experiential prior 
knowledge as assets, not deficits, and 
builds on them in instructional 
strategies and activities. 

Ignores, denigrates or views 
diversity from a deficit perspective in 
reflections or instruction, and makes 
little to no attempt to elicit pupils’ 
prior cultural, linguistic, and 
experiential knowledge. 

 

Rarely probes pupils for connections 
to their cultural, linguistic, and 
experiential knowledge. While the 
knowledge was elicited, fails to 
acknowledge student responses and 
fails to connect them to instruction. 

Probes pupils for connections to 
their cultural, linguistic and 
experiential knowledge, and values 
different views of the pupils; 
demonstrates that diversity is an 
asset, and attempts to connect this 
information to instruction.  

Probes multiple pupils for connections 
to their cultural, linguistic and 
experiential knowledge; values 
different views of the pupils, and 
regularly connects this knowledge to 
instructional activities; demonstrates 
through clear and effective examples 
that diversity is an asset (not a deficit). 

D6. * Fosters a positive environment for 
learning in the form of social 
relationships, care and cooperation 
among and between the teacher and 
pupils. 

Often the classroom environment is 
not caring, supportive, or safe; does 
not provide an environment that 
supports or encourages risk-taking.   
Intellectual rigor is ignored, 
devalued, or expectations differ 
across pupil population.  
Questioning and challenging are 
discouraged. 

Attempts to arrange the classroom for 
independent and collaborative work; 
some degree of attention to creating a 
classroom environment that supports 
a safe, caring, collaborative and 
respectful climate; intellectual rigor is 
valued, though questioning may be 
limited. 

Pupils work cooperatively and 
independently, and operate in an 
environment of mutual respect; 
creates an environment that 
supports a safe, caring, 
collaborative and respectful climate 
that encourages risk-taking in 
learning; intellectual rigor, the 
ability to question, and challenging 
ideas are valued. 

Pupils work cooperatively and 
independently, raise questions, offer 
responses to questions, and express 
critical opinions in an environment of 
mutual respect; understands the 
importance of building community and 
respect, and explicitly values 
intellectual rigor, the ability to 
question, and the challenging of ideas. 
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D7.* Recognizes and identifies 
influences from his/her background 
and life experience that have an impact 
on views of education, teaching, and 
practice. 

Does not recognize or identify 
influences from background that 
may impact views on education, 
teaching and practice, or how they 
fulfill their roles in a school 
community; does not integrate 
knowledge of personal influences in 
classroom role. 

Identifies some influences from his/her 
own background and life experience 
that have an impact on views of 
education, teaching, and practice, but 
makes minimal effort to integrate this 
knowledge within his/her teaching. 

Recognizes and identifies 
influences from his/her own 
background and life experience 
that has an impact on views of 
education, teaching, and practice, 
and regularly attempts to integrate 
this knowledge within his/her 
teaching. 

Recognizes and identifies influences 
from his/her own background and life 
experience that has an impact on 
views of education, teaching, and 
practice, and thoughtfully and 
effectively integrates this knowledge 
within his/her teaching. 

D8. * Offers specific examples that 
reflect knowledge and understanding of 
pupils’ lives outside the classroom and 
the importance of building community 
and respect as part of the classroom 
experience. 

Often ignores school context, 
classroom, and community in 
planning, implementing, or 
modifying instruction; provides 
instructional opportunities, that 
ignore or denigrate the knowledge, 
interests, cultural and linguistic 
resources, and prior experiences 
that pupils bring to the classroom.    

Acknowledges in an inconsistent 
and/or limited way the context and 
diversity of school, classroom, and 
community; racial, ethnic, language, 
socio-economic, learning modalities, 
and cognitive abilities are infrequently 
utilized; integrates elements of student 
knowledge and interests, cultural and 
linguistic resources and prior 
experiences as a secondary priority. 

Acknowledges the context and 
diversity of school, classroom, and 
community that reflects racial, 
ethnic, language, socio-economic, 
learning modalities, and cognitive 
abilities in establishing effective 
teaching and learning practice; 
integrates and builds on the 
knowledge, interests, cultural and 
linguistic resources that pupils 
bring to school through curriculum 
and instruction.   

Acknowledges the context and 
diversity of community, school, and 
classroom that reflects a thorough 
knowledge of pupils’ lives in 
establishing effective teaching and 
learning practice, and integrates this 
knowledge with personal values and 
beliefs; provides multiple opportunities 
that build on the knowledge, interests, 
cultural, and linguistic resources, and  
experiences that pupils bring to the 
classroom as a central part of 
learning. 

D9. * Identifies policies and programs 
that contribute to, or maintain the 
existence of, equity or inequity in 
education through written reflections 
and actions. 

Avoids controversial issues and 
questions related to diversity, 
equity, culture, and social justice as 
part of classroom instruction, or is 
indifferent to, silent about, denies or 
demonstrates support for issues of 
policy and practice that contribute 
to, or maintain the existence of 
inequity in education. 

Some issues of diversity, equity, 
culture and social justice are a part of 
the curriculum and instruction at an 
appropriate level and context; 
demonstrates inconsistent beliefs 
about issues of social justice or offers 
limited questions on policies and 
programs that contribute to, or 
maintain the existence of, inequity in 
education. 

 

Offers evidence of addressing 
diversity, equity, culture, and social 
justice as a consistent part of 
curriculum and instruction, at an 
appropriate level and context for 
the classroom population, and 
questions policies and programs 
that contribute to, or maintain the 
existence of, inequity in education. 

Integrates activism, discussion, and 
learning experiences addressing 
issues of diversity, equity, culture, and 
social justice as an explicit part of 
curriculum and instruction, at an 
appropriate level and context for the 
classroom population, through multiple 
examples and experiences, and 
consistently challenges and questions 
policies and programs that contribute 
to, or maintain the existence of 
inequity in education.   

 

 

 

Standard E. Meets Professional Responsibilities  

E1. Understands his or her legal and 
moral responsibilities. 

Has no knowledge or understanding 
of the moral and legal 
responsibilities of teaching.  

Has basic knowledge and 
understanding of the moral and legal 
responsibilities of teaching.  

Has a clear understanding of the 
moral and legal responsibilities of 
teaching and can apply them.    

Has a thorough knowledge and 
understanding of the moral and legal 
responsibilities of teaching and 
effectively implements them.  
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than 2 

SCORE = 2 
Proficient 

Candidate meets INDICATOR 

SCORE = 3 
Exceeds 
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E2. Conveys knowledge of and 
enthusiasm for his/her academic 
discipline to students. 

Shows little if any enthusiasm for 
his/her academic discipline; 
misconceptions about the content 
are evident.  

Has limited enthusiasm for the 
academic discipline; an incomplete 
understanding of the important 
concepts and generalizations of the 
discipline.  

Shows enthusiasm for the 
academic discipline and displays a 
complete and accurate 
understanding of the important 
concepts and generalizations of the 
discipline.  

Enthusiastically presents the 
academic discipline to pupils, 
demonstrates a thorough 
understanding of the important 
concepts, and provides new insights 
into that information.  

E3.  Maintains interest in current 
theory, research, and developments in 
the academic discipline and exercises 
judgment in accepting implications or 
findings as valid for application in 
classroom practice. 

Engages in no professional 
development activities to enhance 
knowledge or skill.  

Participates in professional activities 
to a limited extent when they are 
convenient.  

Seeks out opportunities for 
professional development to 
enhance content knowledge and 
pedagogical skills.  

Seeks out opportunities for 
professional development and makes 
a systematic attempt to conduct action 
research in his/her classroom.  

E4.  Collaborates with colleagues to 
improve instruction, assessment, and 
student achievement. 

Relationships with colleagues are 
negative or self-serving; rarely 
communications with colleagues 
about teaching, or communication 
focuses on complaints or gossip.  

Maintains cordial relationships with 
colleagues to fulfill the duties that the 
school or district requires. Does not 
seek out colleagues when faced with 
opportunity to collaborate. 

Support and cooperation 
characterize relationships with 
colleagues; often collaborates with 
colleagues in discussing needs of 
individual pupils, or to solicit 
feedback on lessons or activities. 

Support and cooperation characterize 
relationships with colleagues; often 
assumes leadership among peers; 
offers suggestions on how instruction, 
assessment and student achievement 
can be improved; values critique. 

E5.  Works actively to involve parents 
in their child’s academic activities and 
performance, and communicates 
clearly with them. 

Provides minimal academic 
information to parents and does not 
respond or responds insensitively to 
parent concerns about pupils.  

Adheres to the school’s required 
procedures for communicating to 
parents.  Responses to parent 
concerns are minimal.  

Communicates with great 
sensitivity to parents about pupils’ 
progress on a regular basis and is 
available as needed to respond to 
parent concerns. 

Provides information to parents 
frequently on both positive and 
negative aspects of student progress, 
demonstrates initiative and creativity 
by creating new opportunities for 
communicating with families.  

E6.  Reflects critically upon his or her 
teaching experience, identifies areas 
for further professional development as 
part of a professional development plan 
that is linked to grade level, school, and 
district goals, and is receptive to 
suggestions for growth. 

Engages in no professional 
development activities to enhance 
knowledge or skill; does not know if 
a lesson was effective or achieved 
its goals or profoundly misjudges 
the success of a lesson.  
Perceptions are often inaccurate; 
has no suggestions for how a 
lesson may be improved.  

Participates in professional activities 
to a limited extent when they are 
convenient; has a generally accurate 
impression of a lesson’s effectiveness 
and the extent to which instructional 
goals were met; makes general 
suggestions about how a lesson may 
be improved.  

Seeks out opportunities for 
professional development to 
enhance content knowledge and 
pedagogical skills; makes an 
accurate assessment of a lesson’s 
effectiveness and the extent to 
which it achieved its goals and can 
cite general references to support 
the judgment.   

Seeks out opportunities for 
professional development and makes 
a systematic attempt to assess own 
teaching skills.  Makes a thoughtful 
and accurate assessment of a 
lesson’s effectiveness and the extent 
to which it achieved its goals, citing 
many specific examples from the 
lesson and weighing the relative 
strength of each. 

E7.  Understands legal and ethical 
issues as they apply to responsible and 
acceptable use of the Internet and other 
resources. 

Has little or no knowledge of legal 
and ethical issues as they apply to 
responsible and acceptable use of 
the Internet and other resources.  

Has a working knowledge of the legal 
and ethical issues as they apply to 
responsible use of the Internet and 
other resources and applies that 
knowledge at a basic level.  

Has a clear understanding of the 
legal and ethical issues as they 
apply to the use of the Internet and 
other resources and is able to 
implement policies to operate 
within the guidelines.  

Has a thorough knowledge and 
understanding of the legal and ethical 
issues as they apply to the use of the 
Internet and other resources and is 
able to run a classroom that effectively 
incorporates appropriate use of the 
Internet and other resources.  

 

Standard F. Assesses & Promotes Pupil Learning 
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 F1. Provides opportunities for pupils to 
be reflective of and take responsibility 
for their own learning. 

Curriculum and instruction provide 
narrow, limited, inappropriate, 
and/or low level learning 
opportunities that assume low 
academic standards for pupils. 
There is little, if any, opportunity for 
pupils and the candidate to be 
reflective. 

Curriculum and instruction provide 
some variation in learning 
opportunities. Academic standards 
may be inconsistent across student 
populations. Reflection on learning is 
addressed, but pupils and the 
candidate rarely engage in active 
reflection about their own earning. 

Curriculum and instruction provide 
varied learning opportunities, high 
academic standards for pupils, and 
accommodations for diverse pupil 
needs. Pupils asked to explain their 
thinking and use metacognitive 
skills (thinking about thinking). 

Curriculum and instruction provide rich 
and varied learning opportunities, high 
academic standards for pupils, and 
appropriate accommodations for 
diverse pupil needs. Pupils and the 
candidate regularly engage in active 
reflection about their learning, not just 
reflection conducted as part of 
learning. 

F2.  Provides formative and summative 
opportunities for pupils to connect their 
learning to experiences, observations, 
feelings, or situations significant in 
their lives.  

The candidate relies solely on 
verbal communication, with little 
regard for the diverse experiences, 
needs, and interests of the pupils. 

The candidate uses more than one 
communicative mode evident in the 
class as a whole, and demonstrates a 
basic attempt to connect the diverse 
experiences, needs, and interests of 
pupils to learning. 

The candidate regularly 
communicates through formative 
and summative modes, modifies 
goals for the diverse range of 
student needs, and seeks out 
opportunities to connect pupil 
learning to pupil lives. 

The candidate uses multi-modal 
communication that is highly 
descriptive of the lesson as a whole, 
and purposefully introduces formative 
and summative opportunities that 
challenge pupils to connect their 
experiences, needs and interests with 
learning.  

F3.   Explicitly uses data from a variety of 

indicators of pupil learning to make 
instructional decisions and 
recommendations for practice. 

The candidate utilizes singular 
indicators of pupil learning to 
assess pupil outcomes and modify 
instruction, and frequently ignores 
data in making instructional 
decisions.  

 

The candidate utilizes traditional, 
singular, and minimally appropriate 
indicators of pupil learning in order to 
make instructional decisions.  
Occasionally uses data from 
indicators to make instructional 
decisions.   

The candidate utilizes effective, 
diverse, and appropriate indicators 
of pupil learning, and identifies 
evidence that data from indicators 
is used to make instructional 
decisions.   

The candidate utilizes many effective, 
diverse, and appropriate indicators of 
pupil learning, and regularly and 
explicitly uses data from indicators to 
make appropriate instructional 
decisions.   

F4. Identifies the needs, talents, and 
abilities of pupils, and links these to 
subsequent lesson planning. 

The candidate provides limited, 
tedious, and/or low level cognitive 
tasks and skills to pupils, with 
limited or no consideration of 
learning objectives or needs, talents 
and abilities of pupils. 

The candidate provides a limited 
range of cognitive tasks and skills that 
are generally appropriate to learning 
objectives, but he/she is inconsistent 
in identifying and addressing needs, 
talents and abilities of pupils. 

The candidate provides a range of 
appropriate cognitive tasks and 
skills consistent with learning 
objectives, and identifies and 
makes explicit efforts to address 
the needs, talents and abilities of 
pupils. 

The candidate provides a variety of 
relevant, creative, and effective 
opportunities for a range of cognitive 
tasks and skills that are appropriate to 
learning objectives, and identifies and 
provides opportunities that address 
the needs, talents and abilities of 
pupils. 

F5. Promotes interpretation, analysis, 
synthesis, evaluation, and application of 
information, rather than reproduction of 
information. 

The dominant expectation is that 
pupils will merely reproduce 
information gained by reading, 
listening, or observing.  There is 
very little or no expectation for 
pupils to interpret, analyze, 
synthesize, or evaluate information.  

Pupils’ activity involved more than the 
rote execution of a task, where the 
task requires some thought and pupils 
need to know whether it was executed 
sensibly or accurately.  However, 
there is little “critical assessment” of 
procedures. 
 

The candidate provides 
opportunities for pupils to explain 
their thinking and the “critical 
assessment of procedures” is 
evident.  There is an expectation 
for pupils to interpret, analyze, 
synthesize, or evaluate information, 
rather than merely to reproduce 
information. 

The candidate provides creative and 
effective opportunities for pupils to 
engage in higher-order thinking skills, 
and to develop a critical perspective.  
There is an explicit expectation for 
pupils to interpret, analyze, 
synthesize, or evaluate information, 
rather than merely to reproduce 
information. 
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F6. Demonstrates ability to identify, 
monitor, document, and communicate 
growth in pupil learning (academic, social, 
and emotional), beyond assessing whether 
learning objectives were or were not met. 

The candidate does not provide any 
evidence that pupils are making 
acceptable progress.  Remediation 
or modifications areas not included 
or is inappropriate to address the 
diverse needs of the pupils.  No 
evidence of monitoring pupil 
progress is offered. 

Documentation of progress is 
incomplete with minor inaccuracies.  
The evidence suggests that diverse 
learners are not consistently making 
progress.   The candidate does not 
thoroughly demonstrate why progress 
was not made for particular pupils and 
provides minimally adequate 
suggestions to remediate or modify 
practice, to improve outcomes. 

The candidate identifies learning 
expectations for pupils, accurately 
documents progress made for 
pupils, indicates why inadequate 
progress was made with 
reasonable and appropriate 
suggestions for modification.  

The candidate identifies learning 
expectations for pupils, accurately 
documents progress made for pupils 
using a clear and detailed account of 
progress made for pupils. The 
candidate clearly demonstrates why 
some pupils are progressing 
differently than other pupils and offers 
detailed suggestions for modification. 

F7.  Recognize, reflects on and 
incorporates effective pupil outcomes that 
address social and emotional learning—for 
example, social competence, motivation, 
participation, cooperation, exchange of 
ideas, tolerance for diversity of 
perspectives, and respect. 

The candidate ignores social and 
emotional outcomes in assessment 
of pupil learning, and permits or 
ignores disrespectful or 
inappropriate social behavior 
among pupils. 

The candidate incorporates very few 
pupil outcomes that address social 
and emotional learning, and does not 
explicitly monitor or model social or 
emotional skills as valued pupil 
outcomes. 

The candidate readily identifies 
opportunities for social and 
emotional learning, and offers 
evidence of monitoring and 
reflecting on these opportunities. 

The candidate explicitly addresses 
social and emotional learning as 
significant pupil outcomes, and 
provides a variety of learning 
opportunities, upon which he/she 
provides evidence of monitoring and 
reflection. 

F8. Provides opportunities for pupils to 
learn to participate in a democratic 
society—learning to see multiple 
viewpoints, consider evidence in 
determining one’s own viewpoint, 

persuasion, changing opinions. 

The candidate gives little, if any, 
opportunity for pupils to participate 
in group discussions or debates. 
The candidate utilizes an 
authoritarian role, where student 
voices are not considered. 

The candidate provides limited 
opportunities for pupils to develop a 
classroom community, and rarely asks 
for pupils to present their own 
opinions or critique others. 

It is clear that pupils understand 
how to participate in a democratic 
society, and the candidate 
frequently facilitates discussions 
where alternative opinions and 
viewpoints are addressed. 

The candidate incorporates student 
discussion and critique into most 
lessons, and presents multiple 
viewpoints  on a regular basis.  Pupils 
are often required to considered 
evidence in developing their own 
viewpoints. 

Standard G. Demonstrates an Inquiry Stance in Daily Practice 

G1.  Draws on one’s own prior academic 
and personal knowledge, coursework, and 
experience to make instructional choices. 

Draws on prior knowledge and 
experience in a very limited way, 
and actions reflect a lack clarity 
and logic, suggesting ineffective, 
misguided, very limited, or 
thoughtless planning and 
implementation. Makes 
instructional choices without 
reference to prior knowledge, 
experience or data analysis of 
pupil outcomes. 

Draws on some prior academic, 
personal knowledge and experience, 
or coursework, and actions suggest 
inconsistent planning and 
implementation. Makes instructional 
choices with minimal regard to prior 
knowledge, experiences, literature in 
the field, or data analysis of pupil 
outcomes.  

Regularly draws on prior academic 
and personal knowledge, 
coursework and experience, and 
actions reflect effective planning 
and implementation, clearly and 
effectively. Makes instructional 
choices that are informed by prior 
knowledge, subject matter 
knowledge, and experience, 
empirical and conceptual literature.  

Regularly draws on prior academic 
and personal knowledge, coursework, 
and experience and clearly describes 
actions that reflect careful, innovative, 
and comprehensive planning and 
implementation. Makes instructional 
choices that effectively draw on prior 
knowledge, subject matter knowledge, 
and experience, empirical and 
conceptual literature. 

G2.  Demonstrates careful and thoughtful 
integration of knowledge of subject matter 

and pedagogy, beliefs about and 
understanding of learning as drawn from 
conceptual, empirical literature, and major 
ideas from theory. 

Demonstrates a shallow, 
incomplete, or illogical knowledge 
base to form an inaccurate or 
limited understanding of conceptual 
and empirical literature, and major 
ideas from theory. 

Demonstrates basic integration of 
academic, personal knowledge, 
beliefs and experience in his/her 
understanding of conceptual and 
empirical literature, and major ideas 
from theory. 

Demonstrates thoughtful 
integration of knowledge, beliefs 
and understanding of conceptual 
and empirical literature, and major 
ideas from theory, by drawing on 
prior academic and personal 
knowledge, coursework and 
experience. 

Demonstrates a reflective and 
thorough integration of knowledge, 
beliefs and understanding of 
conceptual and empirical literature, 
and major ideas from theory, by 
reflecting on prior academic and 
personal knowledge, coursework and 
experience. 



BOSTON COLLEGE PRESERVICE PERFORMANCE ASSESSMENT RUBRIC FALL 2012 – SPRING 2013 

 SCORE = 0 
Unsatisfactory 

Candidate does not meet STANDARD, 
regardless of ratings on additional 
indicators 

SCORE = 1 
Basic 

Candidate does not meet INDICATOR; 
candidate can still meet standard if mean 
rating on all indicators is equal to or greater 
than 2 

SCORE = 2 
Proficient 

Candidate meets INDICATOR 

SCORE = 3 
Exceeds 

Candidate exceeds INDICATOR  

*Candidate must obtain a mean rating equal to or greater than 2 across indicators to meet each Standard. 

 

10 

 

G3.   Collects and reports data on pupil 

outcomes for the purpose of assessing 
teaching and modifying practice, based on 
the specific classroom context. 

Collects data that are irrelevant, 
inappropriate, limited or narrow, and 
reports intervention outcomes in an 
incomplete, confusing, or 
disorganized manner. Suggests 
irrelevant implications or 
recommendations for practice, and 
offers suggestions that are not 
logical, are incomplete or 
inconsistent with data. 

Collects questionable data that are 
relevant but lack validity, and reports 
intervention outcomes inconsistently, 
through lacking occasional lapses in 
clarity or completeness. Provides 
partial or unclear interpretations of 
data and recommendations for 
practice. 

Collects data that are relevant and 
appropriate measures of pupil 
outcomes, and reported clearly and 
effectively. Provides thoughtful 
interpretations and identifies 
implications and recommendations 
for practice that are reasonably 
justifiable, based on solid analyses.  

Collects multiple, relevant and 
appropriate measures of pupil 
outcomes, which are used to 
document, organize, and display 
intervention outcomes clearly and 
effectively. Provides detailed and 
probing interpretations and identifies 
implications for practice that are 
clearly justifiable, based on deep and 
thorough analyses. 

G4.  Daily reflection on instructional 
decisions explicitly connecting 
modifications of curriculum and instruction 
to pupil learning. 

Instructional decisions suggest 
ineffective, misguided, or 
thoughtless planning and 
implementation. The candidate 
does not reference data analysis of 
pupil outcomes, and offers no 
modifications, or modifications that 
are inconsistent with data analysis 
of pupil outcomes. 

Instructional decisions suggest less 
than thoughtful planning and 
implementation, made with 
inconsistent regard to data analysis of 
pupil outcomes. The candidate 
provides unclear or implied 
connections to data analysis of pupil 
outcomes when modifications are 
made. 

Instructional decisions reflect 
effective planning and 
implementation, clearly and 
effectively, which draw on explicit 
data analysis of pupil outcomes. 
The candidate connects ongoing 
modification of instruction to 
systematic data analysis of pupil 
outcomes.   

Instructional decisions clearly reflect 
careful, innovative, and 
comprehensive planning and 
implementation that effectively draw 
on and are informed by data analysis 
of pupil outcomes. 
The candidate explicitly connects 
ongoing modification of instruction to a 
complete and systematic data analysis 
of pupil outcomes. 

G5. Demonstrates the role of a teacher as 
a reflective and recursive practitioner in 
order to develop Inquiry as Stance. 

The candidate does not take on the 
role of a researcher, and 
demonstrates little evidence of 
inquiring into their teaching and 
instructional decisions.  Minimal, if 
any, collection or analysis of data, 
and minimal and immature 
reflections are made into his/her 
teaching. 

Demonstrates some understanding of 
a teacher-researcher, but fails to apply 
this concept to his/her teaching. 
Limited inquiry into his/her 
instructional decisions, based on 
nonexistent or inappropriate data.  
Reflections are cursory and provide 
no evaluation or synthesis of teaching 
practices. 

The candidate takes on the role of 
a researcher, by inquiring into their 
teaching and instructional 
decisions on a regular basis.  
Demonstrates appropriate skills 
regarding the collecting and 
analyzing of data, and provides 
critical and detailed reflections on 
findings for the purpose of 
improving pupil learning. 

The candidate regularly and explicitly 
takes on the role of a researcher, 
continually inquiring into their teaching 
and instructional decisions, collecting 
and analyzing data, and reflecting on 
findings for the purpose of improving 
pupil learning. 

G6. Utilizes one’s own and others’ 
research in generating practices (e.g. 
lesson planning, modifying instruction, 
developing assessments.) 

Does not draws on established 
theoretical frameworks pr 
conceptual and empirical literature 
at all when planning, modifying and 
assessing instructional practices. 

Inconsistently draws on established 
theoretical frameworks, conceptual 
and empirical literature, and often fails 
to use his/her own research when 
planning, modifying and assessing 
instructional practices. 

Draws on established theoretical 
frameworks, conceptual and 
empirical literature, as well as 
his/her own research in a general 
sense to plan, modify, assess 
instructional practices. 

Regularly and consistently draws on 
established theoretical frameworks, 
conceptual and empirical literature, as 
well as his/her own research when 
planning, modifying and assessing 
instructional practices. 

 
This rubric was developed by Lorne Ranstrom ( Eastern Nazarene College ) using Charlotte Danielson’s text: Enhancing professional practice a framework for teaching. (1996) Alexandria, VA: ASCD and a series of 
rubrics from Ball State University in Indiana.  It was further edited by Linda Delano (Springfield College), Lenore Carlisle (U-Mass Amherst and Mount Holyoke College.), and Mary Ann McKinnon (Bridgewater State 
College). 
 
Additional modifications (e.g. additional indicators and standards) created by members of Boston College’s Teachers for a New Era Evidence Team  (2007)



 

11 

 

 


