
1 
 

LYNCH SCHOOL OF EDUCATION 
Guide to Faculty/Student Programs at the 2013 AERA Meeting 
April 27-May 1, 2013  
San Francisco, California 
 

PROGRAMS ORGANIZED CHRONOLOGICALLY 
 

SATURDAY, APRIL 27: 12:00 – 1:30PM 
Roundtable Session 1: Cultural Historical Research 
Building/Room: Hilton Union Square, Ballroom Level - Imperial Ballroom B 
Chair: Lauri Johnson (Boston College) 
 
Paper Session: Supporting and Assessing Nontraditional Sources of Leadership: Distributed and Informal 
Leaders  
Building/Room: Hilton Union Square, Lobby Level - Golden Gate 7 
Including: “The Balance of Leadership: Enacting School Change in an Urban Catholic School” by Brad 
Kershner (Boston College), Patrick J. McQuillan (Boston College) 
Paper Abstract: This paper presents research from a mixed-methods case study. We examine how three 
aspects of reform -- creating a common school culture, distributing leadership responsibilities, and 
blending these strategies to engender instructional change -- worked in concert to impact an urban 
Catholic school community. In particular, we focus on balance in leadership: how the principal managed 
to both challenge and support her faculty in the process of change and how fostering relational trust 
proved crucial to her success as a leader. We highlight how shared leadership and authoritative 
leadership are not mutually exclusive in practice, and how the presence of relational trust can facilitate 
the mutual support of these characteristics when enacted with the right balance. 

SATURDAY, APRIL 27: 12:00 – 2:00PM 
Invited Roundtable Session: Handbook of Research on Teaching Symposium, Part 1  
Building/Room: Hilton Union Square, Ballroom Level - Continental 6 
Including: “Teacher Preparation” by Marilyn Cochran-Smith (Boston College), Ana Maria Villegas 
(Montclair State University), Linda Whalen Abrams (Montclair State University), Tammy Mills (Montclair 
State University), Rebecca H. Stern (Boston College), Laura Carolina Chavez-Moreno (Boston College) 
Abstract: The volume editors of the forthcoming Handbook of Research on Teaching (5th edition) will present 
an overview of the Handbook and the remainder of the symposium. Then one author for each chapter will 
present a synopsis of that chapter, including an abstract of the chapter’s main argument. These 
presentations will be split between two symposiums with 11 or 12 authors presenting in each one. The 
symposium will conclude with two roundtable discussions with authors in two rounds of exchanges about 
their chapters. Our goals in having these symposiums are threefold. First, the symposiums will advertise all of 
the Handbook chapters and generate excitement for its publication. Second, the symposiums will provide an 
opportunity for authors to hear initial reactions to their arguments with enough time to make modifications 
for final drafts. And finally, the symposiums will be an opportunity for conversations with likely readers. 
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SATURDAY, APRIL 27: 2:15 – 3:45PM 
Roundtable Session 5: State-Level Policy Adoption and Implementation  
Building/Room: Hilton Union Square, Ballroom Level - Imperial Ballroom A 
Including: “Great Teachers, Great Schools? A Policy Cycle Analysis of the Stand for Children Ballot 
Initiative” by Peter Piazza (Boston College) 
Paper Abstract: In the birthplace of public education, a bastion of that system has recently fallen. In 
June 2012, the governor of Massachusetts signed into law S. 2315, effectively ending the state’s “last in, 
first out” policy by replacing seniority with performance evaluations as the primary factor in public K-12 
personnel decisions. With it, the governor also brought to end a policy trajectory characterized by 
unexpected plot developments and a contentious public debate. This paper follow S. 2315 from 
conception through enactment. Using interviews, observations of public debate and analysis of media 
coverage, I attempt to characterize the relationships and values evident in an increasingly diffuse and 
complex educational policymaking arena. 
 
Paper Session: Bilingualism, Biliteracy, and English Language Learning  
Building/Room: Hilton Union Square, Fourth Level - Tower 3 Union Square 21 
Including:  

 “The Contribution of Linguistic Awareness to Reading Comprehension for English Monolingual 
and Spanish-English Bilingual Children in Second Through Fifth Grade” by Patrick Proctor (Boston 
College), Rebecca Deffes Silverman (University of Maryland - College Park), Jeffrey R. Harring 
(University of Maryland), Anna Meyer (University of Maryland - College Park), Christine 
Montecillo Leider (Boston College) 
Paper Abstract:  The present study investigated the role of linguistic awareness – i.e., 
morphological, synactic, and semantic knowledge – in reading comprehension among 386 
English monolingual and Spanish-English bilingual children in second through fifth grades. Data 
were collected within a cohort-sequential design for two academic years. A second order linear 
growth model was developed to analyze the role of these three aspects of linguistic over and 
above the role of language background, economic status, word recognition, and vocabulary 
breadth. Results showed that the effects of morphological and syntactic awareness were greater 
than the effect of semantic awareness at most points in time. Controlling for variables under 
investigation, there were no differences between monolingual and bilingual children in reading 
comprehension. 

 “Can Written Translations Index Bilingualism and Biliteracy in Spanish and English?” by Patrick 
Proctor (Boston College), Christine Montecillo Leider (Boston College) 
Paper Abstract:  In this study we present data related to the development and testing of the 
Biliteracy Translation Measure (BTM), designed for use with Spanish-English biliterate students 
with the goal of assessing dual language proficiency using a single measure. BTM results from 62 
biliterate students in grades 3, 4, and 5 suggest that the BTM is effective at assessing language 
and literacy performance across languages of Spanish-English biliterate children. 

 
SUNDAY, APRIL 28: 8:15 – 9:45AM 
Roundtable Session 11: Guiding Leaders’ Thinking: Navigating School Reform Using Theories of 
Complexity  
Chair:  Vincent Cho (Boston College)  
Building/Room: Hilton Union Square, Ballroom Level - Imperial Ballroom B 
 

 



3 
 

SUNDAY, APRIL 28: 8:15 – 9:45AM 
Roundtable Session 11: Viewing Leadership through Theoretical Lenses and Conceptual Frames 
Building/Room: Hilton Union Square, Ballroom Level - Imperial Ballroom B 
Including: “Race-Conscious Leadership Development in Britain and the United States" by Lauri Johnson 
(Boston College), Rosemary M. Campbell-Stephens (Institute of Education - London) 
Paper Abstract: Most leadership preparation programs in the US and Britain maintain a colorblind 
perspective where leadership theories, practices, and curriculum are viewed as neutral and free of 
cultural perspectives. This conceptual paper argues instead for race conscious leadership development 
that goes beyond the colorblind approach, develops a critical consciousness about issues of race and 
identity, and considers the importance of culture and context. Examples are provided from the US and 
Britain, including a study of the Investing in Diversity program in the London schools which encourages 
Black educators to embrace the “additionality” they bring to their leadership, and from the growing U.S. 
literature on the role of Whiteness, White privilege, and how White educators come to understand 
themselves as racial beings. 
 
Paper Session: Research on Young Children's Mathematics Learning  
Building/Room: Westin St. Francis, Second Level - Hampton 
Chair: Elida Velez Laski (Boston College) 
Including: “The Influence of Board Game Design on Parental Talk about Number” by Elida Velez Laski 
(Boston College), Melissa Collins (Boston College) 
Paper Abstract: Parental talk about number contributes to young children’s numerical development. 
The present study examined parental talk about number in the context of a specific numerical activity—
playing a 0-100 number board game—and tested the effects of a subtle difference in the design of the 
game board on the types of numerical information that parents communicated to children. As 
predicted, parents who played with a game board with the numbers organized linearly with the decades 
on the right talked more about complex numerical concepts than parents who played with a game board 
with the numbers arranged in a spiral. The general importance of considering the affordances of 
materials for the improvement of instructional interactions is discussed. 
 
Paper Session: The Complex and Dynamic Factors That Influence Teacher Retention 
Building/Room: Westin St. Francis, Second Level - Elizabethan C 
Including: “Evaluating a Teacher Preparation Program: What Does Retention Tell Us?” by Apryl Holder 
(Boston College) 
Paper Abstract: The research community and the federal government aim to use the outcomes of 
teacher preparation programs to measure program effectiveness. Specifically, using retention rates to 
evaluate teacher preparation programs has been suggested as one component of TPP accountability (US 
Department of Education, 2011). While many studies have measured retention rates, the unit of analysis 
is often critical in calculating retention rates. This study will explore the process of selecting retention 
rate measures at the institute of higher education (IHE) level. Previous methods of calculating retention 
(generally at the school level) are inadequate when looking at the teaching patterns of IHE graduates. 
This study should inform the research community about the most appropriate method to calculate 
retention rates for evaluative purposes. 
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SUNDAY, APRIL 28: 8:15 – 9:45AM 
Symposium: The Build Your Own Community Project: East Oakland (CA) Youth as Researcher Partners in 
Search of School and Curricular Responses to Poverty  
Building/Room: Hilton Union Square, Ballroom Level - Continental 1 
Discussant: Lisa (Leigh) Patel (Boston College)  
Abstract: The current policy and practice environment in urban schools emphasizes rote skill 
development and culturally hostile curriculum and assessments that largely ignore the settler coloniality 
of the United States. This session focuses on a multi-year investigation of schooling practices and 
curriculum that demean students, and teach them to live in poverty. The study was conducted as 
participatory action research with urban public high school students in East Oakland, California. The 
session utilizes an innovative format, featuring youth researchers and curriculum studies scholars to 
interrogate the usefulness of the existing educational research literature for communities like East 
Oakland. 
 

SUNDAY, APRIL 28: 10:35AM – 12:05PM 
Paper Session: Teacher Research: Understanding the Contexts Inside and Outside the Classroom  
Building/Room: Hilton Union Square, Fourth Level - Tower 3 Union Square 10 
Chair: Erin A. Hashimoto-Martell (Boston College/Boston Public Schools)  
Including: “’You're the (Wo)man!’ A Female Teacher Researcher's Study of an All-Boys, Catholic High 
School” by Kirstin Pesola McEachern (Boston College) 
Paper Abstract: Despite Catholic education’s history of single-sex schooling, there is a dearth of 
educational research conducted in these settings, and practitioner research is scarce. This teacher 
research study examined how gender was constructed in two English classes at an all-boys, Catholic high 
school and focuses particularly on the role I played in this construction as the classroom teacher. 
Drawing from theories on gender and feminist pedagogy, I used observations, student work, interviews, 
audiotaped class discussions, course documents, and my teacher journal as data. Frame analysis 
adapted to pay attention to what Mazzei (2007) calls “inhabited silence” aided in data analysis. Results 
show that my classroom discourse and interactions with students furthered the school’s gender regime 
in ways I did not intend. 
 
Invited Session: AERA Task Force on Evaluating Educational Research, Scholarship, and Teaching in 
Postsecondary Education: A Report  
Building/Room: Hilton Union Square, Ballroom Level - Continental 9 
Session Participants: 

 Presenter: James S. Fairweather (Michigan State University)  

 Discussant: Christine A. Stanley (Texas A&M University - College Station)  

 Discussant: Marilyn Cochran-Smith (Boston College)  

 Discussant: David F. Labaree (Stanford University)  

 Discussant: Estela M. Bensimon (University of Southern California)  

 Discussant: Ana M. Martinez-Aleman (Boston College)  

 Chair: Laura W. Perna (University of Pennsylvania) 
 
Paper Session: Experiences With RTI (Response to Intervention)  
Building/Room: Hilton Union Square, Fourth Level - Tower 3 Union Square 17 
Chair: David Scanlon (Boston College)  
 
 



5 
 

SUNDAY, APRIL 28: 10:35AM – 12:05PM 
Poster Session: Science Reasoning and Understanding  
Building/Room: Parc 55, Fourth Level - Cyril Magnin Foyer 
Including: “Factors That Impact Teachers’ Argumentation Instruction in Their Classroom” by Katherine L. 
McNeill (Boston College), Rebecca Katsh-Singer (Boston College), Maria Gonzalez-Howard (Boston 
College), Jeremy Forest Price (University of California - Berkeley), Suzanna Jane Loper (University of 
California - Berkeley) 
Paper Abstract: Recent reform documents and research include a focus on argumentation, making the 
case that students should be able to construct and defend their claims using evidence as well as critique 
arguments presented by others. Our research investigated factors that impacted teachers’ 
argumentation instruction as they piloted a middle school science curriculum focused on this practice. 
We analyzed teachers’ responses to a survey and follow-up phone interviews. Analyses suggest that 
while all of the teachers viewed argumentation as an important learning goal, we observed a wide range 
in how teachers discussed argumentation in terms of classroom practice and standardized tests. The 
results indicate that teachers need greater support understanding the opportunities and limitations of 
scientific argumentation in the classroom. 
 

SUNDAY, APRIL 28: 12:25 – 1:55PM 
Symposium: Cultural (Trans)Formations: Nondominant Youth and Pedagogies of Possibility  
Building/Room: Westin St. Francis, Second Level - Elizabethan C 
Including: “The Design of a Liberatory Pedagogy: Immigrant Youth, Community Partners, and 
Internships” by Lisa (Leigh) Patel (Boston College) 
Symposium Abstract: In this session, the presenters will provide specific examples of why and how 
young people in various locations of the U.S. and Cuba engage in critical work to negotiate contested 
cultural terrains in and out of school. The four papers will demonstrate the importance of 
transformative educative possibilities that take place across educational contexts serving in particular 
poor and low-income nondominant youth (Native American youth, transgender youth, immigrant youth, 
and Cuban youth). 
Paper Abstract: The goals of mass education operate at realms of explicit and hidden functionalities, 
including promulgation of the desired state subject and containment of youth, to name just a few that 
may be operating at the same time in local settings. The goal of critical consciousness and self-
determination begs a different design than what is found in classrooms where the goal is to produce 
workers for the nation-state. In this paper, the author will describe, detail and problematize the 
pedagogical features of a critical consciousness project with recently immigrated youth in the Northeast 
United States. This project worked across the sectors of public school, community neighborhoods, 
business partners, and universities to engage youth in investigations, across these settings, of what 
counts as intelligence, how status is ascribed, and the viability of attaining security and safety without 
assimilating into the dominant culture. Using the conceptual node of pedagogy as design, the author will 
share the features of the program, the areas of contention in shaping the project and research in a 
participatory fashion, and what formal education can learn from projects that explicitly seek out-of-
school spaces. 

 
Invited Session: Education, Poverty, and Development: Breakthroughs in Addressing the Subjectivity of 
Poverty 
Building/Room: Hilton Union Square, Lobby Level - Plaza B 
Discussant: AJ Franklin (Boston College) 
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SUNDAY, APRIL 28: 12:25 – 1:55PM 
Roundtable Session 19: Critical Urban Teacher Development 
Including: “Preparing Preservice Teachers of Color: A Review of Empirical Research” by Laura Carolina 
Chavez-Moreno (Boston College) 
Building/Room: Hilton Union Square, Sixth Level - Tower 3 Powell 
Paper Abstract: Having a diversified teacher workforce is imperative for providing an equitable and just 
education for all learners. Based on a review of empirical studies, this paper identifies three major 
questions: What are the characteristics of preservice teachers of color and what knowledge and 
experiences do they bring? How do candidates of color experience teacher preparation, particularly in 
majority-white programs? How do particular components of preparation affect preservice teachers of 
color? Synthesizing the findings, the paper argues that preparation programs generally do not address 
the needs of teachers of color and that research on this topic is limited to certain researchers and 
epistemologies. The paper makes recommendations for research and practice in teacher education to 
advance this social justice issue. 

 
SUNDAY, APRIL 28: 2:15 – 3:45PM 
Invited Session: Education, Poverty, and School Reform: Perspectives from the Encyclopedia of Diversity 
in Education 
Building/Room: Hilton Union Square, Ballroom Level - Continental 4 
Including: “Preparing Teachers to Teach Students Living in Poverty” by Marilyn Cochran-Smith (Boston 
College)  
 
Paper Session: Studies in Rasch Conditions and Applications  
Building/Room: Parc 55, Fourth Level - Mission I 
Including:  

 Discussant: Nathaniel J.S. Brown (Boston College) 

 Paper: “Development of a Work Engagement Scale: Examining the Utility of Scenario-Style 
Items” by Clair Marie Johnson (Boston College), Christina Matz-Costa (Boston College), Larry H. 
Ludlow (Boston College), Melissa Brown (Boston College), Elyssa Besen (Boston College), 
Jacquelyn James (Boston College) 

Paper Abstract: The purpose of the present study was to examine the relative merits of scenario-style 
items in a measure of work engagement in older adults. Comparing an individual’s score to items with 
comparable difficulty, the scenario-style items would theoretically provide a more comprehensive 
description of that individual as compared to traditional, narrow-focus items. The psychometric results 
from the instrument support further development of the instrument. Though potential advantages are 
apparent, the analysis resulted in suggestions for changes to the scale. Currently, items have been 
altered and a second pilot sample is being collected. Because little research exists regarding the use of 
scenario-style items, this study is relevant to Rasch measurement as a relatively new area of research. 
 

 
 
 
 
 
 

http://convention2.allacademic.com/one/aera/aera13/index.php?click_key=1&cmd=Multi+Search+Load+Person&people_id=3064848&PHPSESSID=6k9nag0nnruc5cqepaem14e8k0
http://convention2.allacademic.com/one/aera/aera13/index.php?click_key=1&cmd=Multi+Search+Load+Person&people_id=3064848&PHPSESSID=6k9nag0nnruc5cqepaem14e8k0
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SUNDAY, APRIL 28: 4:05 – 5:35PM 
Roundtable Session 27: Issues of Marginalization 
Building/Room: Hilton Union Square, Ballroom Level - Imperial Ballroom B 
Including: “Cultural Competence and Cultural Identity: Relationships of Synergy and Dysergy” by Audrey 
A. Friedman (Boston College), Brian Wisse Herrmann (Boston College) 
Abstract: A strong cultural identity enhances a student’s academic, social, and emotional competence, 
fosters well being, increases access to opportunity, and leads to critical citizenry, self-advocacy, and 
power. As stewards of learning, educators must develop their cultural competence, to nurture positive 
cultural identity growth in all students. Findings from this complex case study (Stake, 2002), suggest that 
telementoring can offer an authentic context for teacher candidates to develop cultural competence 
while simultaneously nurturing students’ cultural identity development. Two major themes emerged in 
mentees’ writing: a) Broadening Identity through Cultural Sharing and b) Shift from Silenced to Spoken 
Anger. Mentors’ responses also reflected themes that suggest developing cultural competence: a) 
Cultural Respect through Cultural Exploration and b) Cultural Affirmation through Cultural Empathy. 
 
Paper Session: Considering Equity in Teaching, Learning, and School Organization  
Building/Room: Westin St. Francis, Second Level - Victorian 
Including: “School Leadership in the Context of Demographic Change: Building Capacity to Support 
Wisconsin’s New Latino Diaspora” by Rebecca Jane Lowenhaupt (Boston College), Todd Reeves (Boston 
College) 
Paper Abstract: Immigration trends have led to a rapid increase in the public school enrollment of Latino 
students across the country, with more growth in states with little tradition of immigration. In these new 
immigrant destinations, educators with little experience with socioeconomic, racial, ethnic, and 
linguistic diversity are being asked to reimagine their roles, policies, and daily practices. Using data on 
schools in Wisconsin (N=111), gathered from teachers and other sources, this study interrogates the 
nature and distribution of organizational capacity in the context of the New Latino Diaspora. In so doing, 
we develop theory about the kinds of capacity schools need to build in this context and consider how 
capacity relates to school leadership and the design of programming for Spanish-speakers. 
 
Roundtable Session 26: Research in Critical Race Theory and Social Justice  
Building/Room: Hilton Union Square, Ballroom Level - Imperial Ballroom A 
Including: “Undocumented Immigrant Youth: Interest Convergence and Education as White Property” 
by Lisa (Leigh) Patel (Boston College) 
Paper Abstract: In this theoretical paper, I draw on theories of White settler colonialism and critical race 
theory to examine how undocumented immigrant youth are racialized in relation to education. Using 
President Obama’s policy statement in 2012 promising leniency for some undocumented youth and its 
aftermath, I utilize Harris’ theory of the whiteness as property for understanding this hybrid political and 
legal action, as well as Wolfe’s theorization of white settler colonialism. Conclusions of the paper will 
address the ways that educational researchers can reposition themselves to be other than extensions of 
the white settler colonial state with immigrant youth populations. 
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MONDAY, APRIL 29: 8:15 – 9:45AM 
Paper Session: Educational Change: From Grass Roots to Social Movement  
Building/Room: Hilton Union Square, Fourth Level - Tower 3 Union Square 11 
Including: “Recruitment and Retention of Alternate Route Teachers: A Literature Review” by Rebecca H. 
Stern (Boston College) 
Paper Abstract: This paper reviews 25 empirical research studies on the recruitment and retention of 
teachers through alternate routes. This review surfaced four conditions necessary for alternate routes if 
they are going to be effective levers for educational change. These conditions are the need for 
appropriate administrative support, effective program characteristics, candidates’ previous working 
experience in schools, and a change in the current educational climate. Implications for educators, 
researchers, and policy makers are discussed. 
 

MONDAY, APRIL 29: 10:35AM – 12:05PM 
Symposium: The End of Districts: Using Organizational Learning to Leverage Change in Central Offices’ 
Conventional Roles  
Building/Room: Hilton Union Square, Fourth Level - Tower 3 Union Square 23 and 24 
Chair: Matthew James Welch (Boston College)  
Including: “Learning to Lead Structural and Cultural Change From the Central Office: Canadian Mixed-
Methods Case Studies” by Matthew James Welch (Boston College) 
Symposium Abstract: School districts’ central offices must drastically remake their traditional roles and 
relationships to schools in order to meet the demands of the current reform climate. This session will 
present three papers on the central office’s changing role, highlighting examples of these new structures 
and cultures, describing the process of change, and revealing hidden obstacles to central offices’ 
transformation. Discussants bring international perspectives on culture and policy to frame these findings. 
Paper Abstract: Schools and central offices face significant challenges implementing and reconciling 
simultaneous reforms, especially standards-based accountability and inclusion of students with special 
needs (Ramanathan, 2008; McLaughlin & Thurlow, 2003). General arguments advocate flexibility in 
implementation (i.e., McLaughlin, 1998; 2006), but little empirical work demonstrates how educational 
organizations create coherent technical instructional models and collaborative communities of 
practice—the kinds of organizations that typically achieve better results for students (Bryk et al., 2010; 
Elmore, 2004). Districts’ central offices can bring about this kind of coherence within and across their 
local schools (Chrispeels, Burke, Johnson, & Daly, 2008; Honig, 2008), but need a better understanding 
of how to modify resources, manage culture, and alter structures and technical practices. 
 

This paper examines systemic change, focusing on projects in two district case studies where central 
offices led reforms meant to alter existing structures and professional cultures (or procedures and 
beliefs, see Levitt & March, 1988) to facilitate the coherent implementation of concurrent policies. I 
present case studies of two Canadian districts whose central offices led efforts to foster greater 
collaboration and shared responsibility among teachers—especially between general and special 
educators—and to systematically improve instruction. This process caused the central office to 
reconsider their role, and to attend to culture as well as technical aspects of teachers’ practice. 
 

This study is framed by the literature on implementation of organizational change that focusses on what 
Datnow (2006) calls “co-construction.” In this view, there are formal and informal practices and lines of 
authority. This framework offers “a strategic site to understand the social and organizational 
mechanisms underlying implementation,” both technical and cultural (Coburn & Stein, 2006, p.43). The 
cases employ both qualitative interview data from 38 participants from schools and the central office 
and quantitative illustrating changes in achievement gaps. 
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MONDAY, APRIL 29: 10:35AM – 12:05PM (CONTINUED) 
Results show that both districts pursued similar practices to affect changes in structures and cultures of 
their central office and their local schools, shifting teachers’ communities of practice and their own 
organizational logic (Thornton et al., 2005): 

• Both districts provided systematic professional development for differentiating instruction, 
building capacity and higher expectations for students. 

• Second, each district promoted learning communities, enabling teachers to engage one another 
on problems of practice and build collegial trust. 

• Finally, both districts reallocated existing staff, creating new district-wide positions, blending 
pressure and support by monitoring staff for compliance with desired changes and engaging in 
long-term, site-based coaching. 

The significance of this research for central offices is the illustration of local systemic, change addressing 
both culture and structure, and of the contextual policy conditions that facilitate this. In particular, these 
cases offer a path for how districts might alter their institutional logic from the rigid domain of the state, 
but avoid the market domain which concerns many educators, by enhancing professionalism and culture 
(Thornton et al., 2005). Particularly in light of adaptive efforts like Race to the Top, central office leaders 
should see how peers modified their roles and local cultures to create coherence and meet multiple, 
concurrent policy objectives. 
 
Paper Session: Teacher Roles and Discourses Across Multicultural Contexts 
Building/Room: Sir Francis Drake, Second Level - Tudor AB  
Including: “Organizing for ELL Instruction in the New Latino Diaspora: The Role of the ELL Teacher in 
Content-Specific School Practice” by Rebecca Jane Lowenhaupt (Boston College), Megan Hopkins 
(Northwestern University) 
Paper Abstract: As changing demographics across the U.S. alter the makeup of public schools, educators 
with little experience with socioeconomic, racial, ethnic, and linguistic diversity are being asked to 
support ELLs with little experience, expertise or guidance. Using social network surveys from 14 schools 
in one new immigrant destination in the rural Midwest, along with supplementary interviews with 
district and school staff, we examined how ELL teachers are situated in the overall school organization 
and the content areas of English language arts and mathematics. Our findings focus on how the 
institutionalized role of the ELL teacher shapes school practice, a necessary precursor to understanding 
how formal structures influence ELL learning in new immigrant destinations. 
 
Invited Session: Graduate Student Session: Closing the Interview and Landing the Job: Navigating 
Today’s Academic and Non-Academic Market 
Building/Room: Westin St. Francis, Second Level - Victorian 
Session Participants: 

 Chair: Daisy Denise Alfaro (University of Washington - Seattle)  

 Chair: Blanca E. Rincon (University of Illinois at Urbana-Champaign)  

 Participant: James C. Hearn (University of Georgia - Athens)  

 Participant: Ana M. Martinez-Aleman (Boston College)  

 Participant: Georgianna Martin (University of Southern Mississippi)  

 Participant: Eugene L. Anderson (American Dental Education Association)  

 Participant: Gregory C. Wolniak (NORC at the University of Chicago) 
 

 
 



10 
 

MONDAY, APRIL 29: 10:35AM – 12:05PM 
Paper Session: Teacher Evaluation  
Building/Room: Westin St. Francis, Second Level - California West 
Including: “Using Student Standardized Test Scores for Teacher Evaluation: A Conceptual Analysis of the 
Controversial Policy Using Student Standardized Test Scores for Teacher Evaluation: A Conceptual 
Analysis of the Controversial Policy” by Jina Ro (Boston College) 
Paper Abstract: This paper analyzes how those who support or oppose the use of test scores for teacher 
evaluation construct their arguments and respond to opposing views. Stone (1997)’s framework on 
making policy decision and Van Dijik (2006)’s conceptualization of discourse analysis were used to 
analyze various resources collected from journal articles, reports, position papers, scripts from blogs and 
relevant websites. My analysis shows that supporting groups successfully justify their position by using 
different kinds of effective strategies such as making sound causal story and manipulating appropriate 
language. 
 
Poster Session: SIG-Special Education Research 
Building/Room: Parc 55, Fourth Level - Cyril Magnin Foyer 
Including: “Investigating an Accommodation Strategy for High School Students with High-Incidence 
Disabilities” by David Scanlon (Boston College), Diana B. Baker (Boston College), Elizabeth Stringer Keefe 
(Lesley University) 
Paper Abstract: In a mixed methods design, an experimental strategy for high school students with high 
incidence disabilities was found to improve student accommodation knowledge and awareness, and 
resulted in improved academic engagement. The study involved three research phases and humanities 
and science, technology, engineering and mathematics (STEM) inclusive classrooms. 
 
Roundtable Session 36: Framing Education as an Act of Liberation  
Building/Room: Hilton Union Square, Sixth Level - Tower 3 Powell 
Including: “Immigrant Youth and the Politics of Inclusion” by Lisa (Leigh) Patel (Boston College) 
Roundtable Abstract: This session’s presenters employ an “education for liberation” framework. Because 
the framework challenges thinking about the deeper purpose of schooling, presenters will consider the 
unique ways their work addresses the question: Education for what? They will reflect on how their 
research raises issues of contestation, resistance, resilience, and hope, with respect to the social forces 
shaping our lives, as well as discuss how engaging in “education for liberation” research is different than 
mainstream approaches in papers on: 1) the impact of culturally responsive education on student agency; 
2) the intersecting personal, political and professional narratives of activist teachers; 3) immigrant youth 
and the politics of inclusion; and 4) how teacher activists define and actualize their work. 
Paper Abstract: Immigrant youth, who account for one in every five students in the nation, are entitled 
to a free and public education (Suarez-Orozco, 2009). This entitlement is situated within the larger social 
contract of education which promises to, among other goals, educate individuals for full and just 
inclusion in society. Implicitly, though, access and inclusion are far more complicated across populations 
of differing race and class backgrounds. The politics of inclusion are salient to understanding immigrant 
youth who, no longer romanticized as innocent children and not seen as legitimate adults, are 
particularly vulnerable to quixotic but powerful rhetoric and action affecting immigrant populations.  
 
More fundamentally, understanding how education positions and serves immigrant youth reveals a 
politics of inclusion based on race, linguistic imperialism, and whiteness as property and begs difficult 
discussions of the implicit purposes of education (Bell, 1992; Macedo, 2000). 
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MONDAY, APRIL 29: 10:35AM – 12:05PM (CONTINUED) 
In this paper, I will share learnings and pose questions about this social contract and purpose emanating 
from a longitudinal critical ethnography and youth participatory action research project (Cammarota & 
Fine, 2008) that explored and agitated reproduction of status in society. Across settings of school, 
neighborhoods and businesses in both the U.S. and their countries of origin, recently immigrated youth, 
in partnership with university researchers, conducted original research to determine how and why are 
some people provided fuller access to capital in society (Bourdieu, 1990; Lemert, 2010). I will share 
three forms of data to frame a discussion of the purposes of education for immigrant youth: case study 
information from the longitudinal critical ethnography, media and policy texts that speak to collective 
consciousness about immigrant youth, and the design and selected findings from the YPAR project. The 
YPAR project in particular speaks not only to the structures of inclusion, equity, and status in society but 
also to the contours of a pedagogical project designed for liberation rather than reproduction of a 
stratified society. 
 

This study is unique in its offerings of perspectives from youth, community partners, school 
administrators, and university researchers. The conclusions drawn from the three sources of empirical 
data will address the need for out of school and cross-context learning spaces to productively inform the 
shape and content of education that regularly questions its core purpose and mission. 
 
Symposium: Contrasting In-School and Out-of-School Learning Environments and Their Effects on 
Engaged Learning  
Building/Room: Grand Hyatt, Theatre Level - Curran 
Including:  “Fostering Positive Youth Development through Work-Based Learning” by Janine Bempechat 
(Wheelock College), Maureen E. Kenny (Boston College), David L. Blustein (Boston College), Joanne 
Ruane Seltzer (Curry College) 
Symposium Abstract: The goal of this symposium is to contrast in-school and out-of-school learning 
environments, based on the premise that such a contrast can be of maximum benefit for improving the 
overall school environment. Serious thought and discussion is needed around how we can re-engineer 
schools to integrate both academic and non-academic goals. The symposium includes four empirical 
studies, two focused on in-school engagement and two on out-of school engagement; comments by a 
discussant; and time for questions and answers. The in-school papers reveal aspects of the relational 
environment and planned curricula that enhance engagement; while the two out-of-school papers 
illuminate several distinctive features of out-of-school learning environment that enhance engagement, 
such as the cultivation of close relationships, mentoring, and supervised apprenticeships. 
Paper Abstract: Research on positive youth development has noted the benefits of out of school time 
programs (OST) on achievement and school engagement (Shernoff, 2010; Shernoff & Vandell, 2007). 
Work-based learning is an OST model that can provide students with clear and structured means of 
understanding connections between school and career possibilities. Such opportunities are invaluable to 
low income students whose parents have limited resources and social capital, and may help address the 
achievement gap. In this paper, we report on the psychosocial benefits of a unique OST corporate work-
study program. Theoretically, our work is situated within theory and research on positive youth 
development, and lies at the intersection of career development education and achievement 
motivation.  
 
We designed a three year mixed-method, cross-sectional longitudinal investigation of students’ beliefs about 
learning, education, and career development at Cristo Rey Northeast, a high school that serves low income, 
ethnic minority students. Students work five days/month in a corporate work setting. We conducted student 
surveys and individual interviews with students, alumni, teachers, and workplace mentors.  
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MONDAY, APRIL 29: 10:35AM – 12:05PM (CONTINUED) 
In a series of studies, we asked: 1) What is the perceived influence of exposure to work-based learning 
on students’ school-related attitudes and motivation, perceptions of the integration of school and work, 
and ways in which they constructed meaning of school and work?; 2) How do alumni perceive the 
influence of work-based learning experiences, post-secondary school?; 3) How do teachers and 
workplace mentors understand the connection between school and work, and how does this 
understanding inform their work with these students?  
 
We administered rigorous surveys of teacher/supervisor support, school engagement, academic 
motivation, and career development to 250 students (9th-12th grade). We conducted individual 
interviews with students (enrolled and graduated), teachers, and workplace mentors. We tapped 
students’ (N=25 seniors) perceptions of their workplace and school experiences and connections they 
made between these experiences and their schooling; asked alumni (N=18) about the extent to which 
they perceived they were prepared for the challenges of college or work; probed teachers’ (N=12) 
reflections on the benefits/drawbacks of the work-study program on students’ learning and their own 
pedagogy; and queried workplace mentors (N=10) about the mentor-student relationship and their 
perceptions of the impact of the work-study model on students’ developing beliefs about the work 
world. We adopted Consensual Qualitative Research (CQR) (Hill, Thompson, & Williams, 1997) analyze 
participants’ responses, paying particular attention to meaning-making in context. 
 
We found strong and positive relationships between work-hope, career, and motivational variables, 
suggesting that work-based learning may foster adaptive approaches to learning. Across the varied 
interview studies, findings converged to show that care and warmth, in conjunction with high standards 
and support for learning, were the hallmarks of students’ experiences with teachers and workplace 
mentors. These adults corroborated students’ reports with detailed descriptions of the ways in which 
they supported learning in the school and workplace contexts. Further, enrolled students, alumni, and 
teachers all attested to the varied ways in which the corporate workplace experience had fostered 
psychosocial growth and well-being, including greater maturity, responsibility, and future orientation. 
 

MONDAY, APRIL 29: 2:45 – 4:15PM 
Invited Session: Images of Inquiry: Why We Need Practitioner Research to Challenge Educational Inequities 
Building/Room: Hilton Union Square, Ballroom Level - Franciscan CD 
Chair & Discussant: Marilyn Cochran-Smith (Boston College)  

 
Invited Session: IGNITE: Access to Knowledge in the Age of Social Media (#AERAIgnite) 
Including: “The Coming of the Student Cyborg” by Paul Gordon Brown (Boston College) 
Building/Room: Hilton Union Square, Lobby Level - Plaza A 
Abstract: Focus on broadening communication, collaboration, and participation in educational research 
with technology 
 
Roundtable Session 40: The Role of Identity and Spirituality in Educational Leadership 
Building/Room: Sir Francis Drake, Second Level - Empire 
Chair: Lauri Johnson (Boston College)  
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MONDAY, APRIL 29: 2:45 – 4:15PM 
Symposium: The Power of High-Expectation Curriculum in High-Poverty Schools 
Building/Room: Parc 55, Third Level - Powell II 
Including:  

 Chair: Curt Dudley-Marling (Boston College)    

 “Shared Inquiry: Making Students Smart” by Curt Dudley-Marling (Boston College), Sarah 
Michaels (Clark University) 

Symposium Abstract: The chronic achievement gap between students attending affluent, high achieving 
schools and students attending high poverty schools can be traced, in part, to tracking practices that 
deny students in poor schools access to the challenging “high expectation” curriculum common in more 
affluent schools. The papers in this session will each offer case studies of particular high expectation 
instructional practices with students who attend high poverty schools. Taken together these papers 
contribute to the research documenting the positive effects of rich, engaging curricula for all students. 
 
Paper Abstract: The dominant pattern of interaction in many US classrooms begins with some sort of 
initiation by teachers (a question, for example), followed by a student response, and then an explicit or 
implicit evaluation of the student’s response by the teacher (Cazden, 2001). Arguably, this pattern of 
Initiation-Response-Evaluation (I-R-E) limits student participation to brief, factual responses offering few 
affordances for deep, rigorous, engaged learning. In this context, low-academic achievement is self-
fulfilling prophecy since students who are denied access to rich, engaged learning will never acquire the 
high status knowledge that is most valued in school and the workplace. This presentation examines the 
efficacy of a practice called “Shared Inquiry” for students at Lexington Elementary (pseudonym), a high 
poverty school in the South Bronx. The overall goal of Shared Inquiry, an element of the Junior Great 
Books (JGB) program (Great Books Foundation, www.greatbooks.org), is for students to engage in 
rigorous discussions of challenging texts by responding to teachers’ questions – or questions posed by 
other students – by making claims, backing up those claims with textual evidence, and, if necessary, 
explicating the link between the textual evidence and the claim. In the year following the adoption of 
Shared Inquiry, students at Lexington Elementary made dramatic gains on the district reading 
assessments. This presentation focuses on a linguistic analysis of a single 54 minute discussion of a 
challenging text in one fourth-grade classroom at Lexington Elementary. One finding is that the pattern 
of student and teacher talked in this fourth-grade classroom shifted dramatically in Shared Inquiry 
discussions. In the context of Shared Inquiry students did most of the talking, taking more turns and 
longer turns than their teacher, creating more affordances for learning than circumscribed I-R-E 
interactions. More importantly, students worked together to collaboratively make sense of a challenging 
text while participating in a practice highly-valued in school: making an evidence-based argument. This 
presentation will use transcripts and video to illustrate the power of a high expectation practice, Shared 
Inquiry, to engage a group of fourth-grade students in a high-poverty school in a rigorous, high level 
discussion of a challenging text. 
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MONDAY, APRIL 29: 2:45 – 4:15PM 
Paper Session: Identifying Supports for Early Childhood Educational Success  
Building/Room: Parc 55, Third Level - Powell I 
Including: “Examining the Effect of Systematic, Elementary School Student Support on Dropout” by 
Terrence J. Lee-St. John (Boston College), Mary Walsh (Boston College), Evan Michel (Boston College), 
Anastasia E. Raczek (Boston College) 
Paper Abstract: City Connects began in response to the recognition that social and behavioral factors in 
the context of academic learning may seriously impede students’ ability to benefit from instruction. Its 
mission is to help children succeed and thrive – promoting their academic, social-emotional, and 
physical well-being – by connecting them with a tailored set of prevention, intervention and enrichment 
services in the community. Findings from this program evaluation suggest that City Connects students 
drop out of school at a lower rate than comparison students. Moreover, this positive effect seems to 
grow the earlier a student is initially exposed to the intervention. These findings provide evidence that 
addressing non-academic barriers to learning during early childhood can increase long term educational 
attainment. 

 
Poster Session: Learning Sciences SIG Poster Session  
Building/Room: Parc 55, Fourth Level - Cyril Magnin Foyer 
Including: “Negotiating Tensions in Designing Multimedia Educative Curriculum Materials” by Jeremy 
Forest Price (University of California - Berkeley), Suzanna Jane Loper (University of California - Berkeley), 
Jacqueline Barber (University of California - Berkeley), Katherine L. McNeill (Boston College) 
Paper Abstract: Educative curriculum materials (ECMs) offer a promising avenue for addressing teacher 
learning, especially when coupled with the adaptive and multimedia capabilities of technology-based 
curriculum materials. This paper seeks to contribute to the dialogue around ECMs by addressing two 
tensions highlighted by Davis and Krajcik (2005) and describing a third tension, the teacher’s identity as 
a learner. This tension emerged from interviews with a cohort of middle-school science teachers piloting 
an educative earth science curriculum presented on a tablet-based teacher’s guide. We also seek to 
operationalize the heuristics outlined by Davis and Krajcik (2005) through proposed dimensions for 
designing multimedia educative curriculum materials (MECMs), specifically type of access, degree of 
interactivity, length of interaction, and frequency of presentation. 
 
Roundtable Session 38: The Use of Value-Added Modeling  
Building/Room: Hilton Union Square, Sixth Level - Tower 3 Mason 
Including: “Law, Social Science, and the Use of Value-Added Models” by Diana Pullin (Boston College) 
Paper Abstract: Strongly encouraged by the federal government, there has been widespread adoption 
of value-added approaches to judging educator quality. The implementation of this new policy tool for 
education reform is expected to have significant consequences for educators and litigation is likely. As a 
result, courts will become a battleground for assessing the quality of the evidence base to support the 
use of student test scores to judge the quality of educators. This conceptual/theoretical paper takes an 
interdisciplinary approach to assess how judges will scrutinize the evidence in support of the use of 
student test scores and value-added models (VAM). It focuses particularly on potential claims of 
race/ethnic discrimination that might be brought by educators challenging VAM programs. 
 

TUESDAY, APRIL 30: 8:00 – 9:30AM 
Paper Session: Institutional Legal Challenges  
Building/Room: Hilton Union Square, Fourth Level - Tower 3 Union Square 6 
Discussant: Diana Pullin (Boston College) 
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TUESDAY, APRIL 30: 8:00 – 9:30AM 
Roundtable Session 42: Performance Assessment Across the Disciplines  
Building/Room: Hilton Union Square, Ballroom Level - Imperial Ballroom B 
Including: “Implementing the Teacher Performance Assessment: Challenges, Lessons Learned, and Next 
Steps” by Sarah Enterline (K12 Insight), Amy Ryan (Boston College), Keridan Doyle (Boston College), 
Andrew Frederic Miller (Boston College)  
Paper Abstract: In the spring of 2012, 180 teacher education programs field-tested the Teacher 
Performance Assessment, a national prototype for preservice teacher evaluation. This mixed-methods 
study, a result of our institution’s participation in the national field test, examines the assessment’s 
implementation demands and outcomes in order to determine the feasibility and desirability of 
adoption. The results call into question the ability of a mid-sized teacher education program to support 
such an assessment, as well as the assessment’s value as a learning tool and source of program data. In 
addition, while the assessment is meant to ensure quality education for all students, our results 
highlight unintended consequences of the assessment that might negatively affect candidates’ 
willingness and preparation to teach the neediest populations. 
 
Paper Session: "I Heard It from a Friend": Why Who You Know Can Make All the Difference 
Building/Room: Westin St. Francis, Second Level - Olympic 
Including: “First-Generation College Students and Campus Capital: A Conceptual Framework for Critical 
Engagement and Belonging” by Ana M. Martinez-Aleman (Boston College), Heather T. Rowan-Kenyon 
(Boston College), Mandy Savitz-Romer (Harvard University) 
Paper Abstract: This paper offers a conceptual framework for the use of social networking technology to 
promote critical engagement and success among first-generation college students. Drawing on critical 
theory to scrutinize principles of student engagement in college, this paper proposes a conceptual 
framework highlighting the importance of networks composed of strong and weak ties among first-
generation college students. Specifically, the authors posit that online social networking is instrumental 
in the transmission of social capital for equitable postsecondary outcomes. The authors suggest that this 
conceptual framework offers valuable insight into how university administrators and scholars of higher 
education might consider the role of social media to promote engagement and acquisition of campus 
capital. 

 
TUESDAY, APRIL 30: 10:20 – 11:50AM 
Paper Session: Questioning the "Advantage" of Women in Higher Education  
Building/Room: Hilton Union Square, Ballroom Level - Continental 9 
Discussant: Ana M. Martinez-Aleman (Boston College)  
 
Invited Roundtable: Meet Journal Editors: Journal Talks 9 
Building/Room: Hilton Union Square / Imperial Ballroom A 
Including: Catholic Education: A Journal of Inquiry and Practice with Michael Bennett (Boston College), 
Michael J. James (Boston College) 
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TUESDAY, APRIL 30: 10:20 – 11:50AM 
Invited Session: Methodological Emancipation: Fireside Chat for Graduate Students  
Building/Room: Grand Hyatt, Ballroom Level - Redwood 
Session Participants: 

 Cynthia B. Dillard (University of Georgia) 

 Monique Antoinette Guishard (The Graduate Center - CUNY) 

 Mirka E. Koro-Ljungberg (University of Florida) 

 Lisa (Leigh) Patel (Boston College) 

 Jerry L. Rosiek (University of Oregon) 

 Eve Tuck (SUNY - College at New Paltz) 

 Chair: Jennifer L. Milam (The University of Akron)  

 Chair: Diedre Faith Houchen (University of Florida)  

 Chair: Melanie M. Acosta (University of Florida)  
Abstract: This session aims to highlight methodological considerations within educational research that 
are embedded within the purposes and function of the American public educational system. We 
envision a dialogue and interchange between scholars and audience about diverse ways to 
conceptualize and design research projects that blend epistemology with methodological innovation to 
further community defined ends. Presenters, facilitators, and session participants are encouraged to 
engage in diverse and discerning conversation about decolonizing, emancipatory, and liberatory 
approaches to educational research. We intend to stay in the spaces where distinctions are murky and 
uncertain, therein resisting the colonial project of classification. Participants will explore these 
approaches and their relationship to one another. After locating purposes and aims of decolonizing, 
emancipatory, and liberatory approaches, we seek to return to methodological questions and discuss 
community implications of those individuals who bear various material implications of research, 
methods, and methodologies. 
 
Invited Session: AERA Task Force on the Prevention of Bullying in Schools, Colleges, and Universities: A 
Report  
Building/Room: Hilton Union Square, Lobby Level - Plaza A 
Session Participants: 

 Presenter: Dorothy L. Espelage (University of Illinois at Urbana-Champaign)  

 Presenter: Ron Avi Astor (University of Southern California)  

 Discussant: Dewey G. Cornell (University of Virginia)  

 Discussant: Paul Poteat (Boston College)  

 Discussant: Matthew J. Mayer (Rutgers University)  

 Discussant: Elizabeth J. Meyer (California Polytechnic State University, San Luis Obispo)  

 Discussant: Brendesha M. Tynes (University of Southern California)  

 Chair: Etta R. Hollins (University of Missouri - Kansas City) 
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TUESDAY, APRIL 30: 10:20 – 11:50AM 
Symposium: The Problem of Linear Thinking in Teacher Education Research: How Complexity Theory 
Can Help  
Building/Room: Hotel Nikko, Third Level - Carmel I 
Including:  

 Chair: Marilyn Cochran-Smith (Boston College)  

 Paper: “Charting Relationships Between Teacher Education and Student Learning: Maps of a 
Complex System” by Fiona Ruth Ell (University of Auckland), Marilyn Cochran-Smith (Boston 
College), Lexie Barbara Grudnoff (The University of Auckland), Larry H. Ludlow (Boston College), 
Graeme Aitken (The University of Auckland) 

Symposium Abstract: In multiple efforts to improve teacher quality, research has yielded information 
about many of the parts of initial teacher education and of programs intended to support teachers’ 
professional learning. However, growing knowledge of these parts has not provided powerful enough 
explanations for the recurrence of disappointing outcomes. In a number of countries, researchers have 
concluded that part of what is needed is research that eschews linear logic and instead conceptualizes 
teacher education and teachers professional learning as complex systems that are more than the sum of 
their parts. This symposium examines the promises and challenges involved in using concepts and ideas 
derived from complexity theory as a framework for research on teacher education and/or teacher 
professional learning. 
Paper Abstract:  
Problem and related literature: Throughout the 1980s and into the 2000s, the major goal of teacher 
preparation was promoting teacher learning with the operating assumption that teachers who knew 
more, taught better. Today, however, there is widespread agreement that a central goal of preparation 
is enhancing student learning. One line of research linking teacher preparation and student learning 
examines the impact on student learning of altering the timing and/or increasing the intensity of work in 
school and community contexts during preparation (Darling-Hammond, 2006). Another line focuses on 
the decomposition/recomposition of "high leverage practices" taught to teacher candidates through 
practice, supervision and coaching (Ball & Forzani, 2009; 2010). A third line examines the use of student 
test scores to evaluate program effectiveness, in particular through value-added assessment (Gansle et 
al, 2010). Each of these makes important contributions, but we also need to examine teacher education 
as a coherent, complex system.  
Theoretical framework and modes of inquiry: This study examined the elements and interactions in a 
teacher education program that influence student learning. The study was informed by complexity 
theory, integrated with the realist program of scientific inquiry and understandings (Byrne, 1998), a 
combination aimed at understanding the initial conditions, system interactions and underlying causal 
structures that produce certain outcomes. Major research questions were: What patterns of practice do 
the actors and agents in an initial teacher education (ITE) system perceive to influence student learning? 
What do they identify as the key influences on teacher candidates' enactment of those practices? Data 
were collected using "system mapping" which is derived from social network and systems theory, to 
trace interactions between and among the elements and structures of the system. Study participants 
(n=180) included teacher candidates, school-based and University-based teacher educators, 
administrators and leaders, and policy makers. Each participant defined practices that enhance student 
learning and then drew a map of the elements, structures and processes that contribute to the 
enactment of those practices. Supplementary data included interviews, program documents and 
archival data.  
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TUESDAY, APRIL 30: 10:20 – 11:50AM (CONTINUED) 
Findings and contributions: Participants' definitions of practices that enhance student learning were 
analysed for: content, research-base, breadth and educational purpose. Maps were coded for: overall 
configuration, system elements included and excluded, and extent and direction of interconnections 
among people, structures and processes. This allowed identification of patterns within and across 
participant groups while retaining a focus on the system as a whole and on interrelationships between 
system elements and structures. We found similarities but also discrepancies within and across 
participants associated with their roles in the ITE system and their definitions of practices that enhance 
student learning. We also found distinct patterns in the ways system actors mapped the relative value 
and role of various system elements and what they saw as the boundaries of the systems. We argue that 
system mapping reveals important understandings and suggests directions for tracing the key processes 
and causal mechanisms involved in teacher candidates' enactment of practice that supports students' 
learning, which is the focus of the next study in this program of research. 
 

TUESDAY, APRIL 30: 12:10 – 1:40PM 
Paper Session: In Pursuit of Academic Resources in International Schooling 
Including: “The Road to Academic Excellence: Developing an Effective College Environment for Students 
at Aspiring "World-Class" Research Universities in China” by Roy Y. Chan (Boston College) 
Building/Room: Hilton Union Square, Ballroom Level - Continental 7 
Paper Abstract: This paper explores the relationship between the quality and satisfaction of students' 
learning and living experiences, and the impact of those outcomes on the capacity to develop an effective 
college environment at aspiring "world-class" research universities (WCUs) in China. Generally, higher 
education institutions support students through both the quality of instruction and the quality of a 
nurturing and supportive environment. Altbach and Salmi (2011) categorized 'abundance of resources' as 
one of the three most important elements of making a world-class research university. This quantitative 
research study had surveyed 100 Chinese students' from the Universitas 21 network - The University of 
Hong Kong (HKU) and Shanghai Jiao Tong University (SJTU) - to examine China’s quest for academic 
excellence by the year 2020. 
 
Paper Session: Science Learning: Issues in Argumentation and Epistemic Practices  
Including: “Assessments for Reading and Writing Scientific Arguments” by Amanda M. Knight (Boston 
College), Katherine L. McNeill (Boston College), Seth Corrigan (Lawrence Hall of Science, University of 
California - Berkeley), Jacqueline Barber (University of California - Berkeley) 
Building/Room: Hilton Union Square, Yosemite A 
Paper Abstract: The focus on scientific argumentation within the draft of the Next Generation Science 
Standards and Common Core Standards Initiatives reflects the acceptance of an expanded and more 
authentic perspective of competence. While comprehensive, effective, and scalable classroom tools and 
assessments for argumentation are needed to support these new initiatives, the field still lacks valid and 
reliable instruments to measure such competency. In this paper, we present a model for developing 
science assessments targeting this key scientific practice, including both construct maps and 
corresponding sample assessment items. We tend to the structure as well as rhetorical characteristics of 
arguments within two modalities—reading and writing. 
 
Paper Session: Innovations in Educational Psychology Instruction and Design  
Building/Room: Hilton Union Square, Fourth Level - Tower 3 Union Square 10 
Discussant: Elida Velez Laski (Boston College) 
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TUESDAY, APRIL 30: 12:10 – 1:40PM 
Symposium: Bullying: Associations with College Adjustment and Other Victimization Forms 
Building/Room: Parc 55, Fourth Level - Lombard 
Including: “Associations Between Bullying and Other Victimization Experiences Among College 
Students” by Melissa K. Holt (Boston University), Dorothy L. Espelage (University of Illinois at Urbana-
Champaign), Paul Poteat (Boston College) 
Symposium Abstract: This session includes three papers that explore college adjustment among 
individuals with and without past bullying histories. Pilot data comes from 500 university students at 
one institution, which will be supplemented by analyses based on data from 4,500 university students 
from four institutions. The first paper provides reliability and validity data for the California Bullying 
Survey based on retrospective bullying reports. In the second paper associations between past bullying 
and victimization in other domains (pre-college and during college) are reported. Finally, paper three 
focuses on how bullying affects adjustment to college in multiple domains (e.g., academic, mental 
health). Each presenter will link findings to implications for college-based programming focused on 
improving adjustment and success among college students. 
Paper Abstract:  
Objectives: This paper explores the association between bullying victimization in elementary through 
high school and other victimization exposures incurred prior to and during college. 
Theoretical Framework: The transition to college is challenging for many students, and particular groups 
of individuals (e.g., GLBT students) are at higher risk for deleterious outcomes such as drop out. These 
same groups are also more likely to have been targeted by bullying during their pre-college time, and 
similarly are more likely to experience victimization while at college (Schmidt et al., 2011). Further, 
emerging research indicates that individuals who have experienced childhood victimization are also at 
greater risk for college adjustment difficulties, particularly those with exposure to high cumulative levels 
of victimization (Elliot, 2009). This paper extends previous research by exploring what victimization 
experiences individuals enter college with, and providing information about the link between pre-
college and college victimization exposures. 
Methods: College freshmen (n=500; 75% female; majority White; 84% straight) from an urban 
Northeastern University completed online self-report surveys in the spring of their first year for the 
pilot-study. Analyses will be extended to include fall 2012 data from incoming students at four U.S. 
universities (n=4,500). 
Data Sources: For the purposes of this paper, relevant measures are the California Bully Victimization 
Scale (see Paper 1) and a modified version of the Juvenile Victimization Questionnaire (JVQ; Hamby et 
al., 2004). Modified JVQ items inquired about bias-based harassment, child abuse, physical and 
emotional dating violence, being attacked with/without a weapon, and attempted rape. Participants 
were asked whether each type of victimization had occurred prior to entering college and whether it 
had occurred since arriving at college. 
Results: 29% of respondents reported experiencing bullying prior to college. Students with bullying 
victimization histories were significantly more likely than their peers to have experienced a range of 
other victimizations prior to college: being attacked with a weapon outside of school (χ2 = 12.07, p < 
.01); experiencing a biased-based attack (χ2 = 5.96, p < .05); experiencing physical maltreatment (χ2 = 
20.0, p < .01) and emotional abuse χ2 = 29.65, p < .01) by an adult; being emotionally abused in a dating 
relationship (χ2 = 5.44, p < .05); and experiencing attempted forced sex (χ2 = 6.88, p < .05). Further, 
students who reported bullying prior to arriving at college were significantly more likely to report 
physical (χ2 = 5.75, p < .05) but not emotional dating violence victimization while at college. Additional 
analyses will clarify whether students entering college with multiple victimization exposures are more 
likely to be re-victimized at college than individuals with one or no previous victimization experiences. 
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TUESDAY, APRIL 30: 12:10 – 1:40PM (CONTINUED) 
Significance: Findings highlight that students with pre-college bullying victimization histories are more 
likely to have experienced other victimization exposures. Similarly previously bullied individuals are 
more likely to be targeted by physical dating violence at college, suggesting a pattern of revictimization 
that undermines the college experience. College programming for incoming students therefore should 
include components tailored to address the unique needs of entering students with bullying 
victimization histories. 
 

TUESDAY, APRIL 30: 2:00 – 3:30PM 
Roundtable Session 56: Qualitative Methodologies for Studying Complexity in Teacher Learning  
Building/Room: Sir Francis Drake, Second Level - Empire 
Including: “The Challenge and Promise of Complexity Theory for Teacher Education Research” by 
Marilyn Cochran-Smith (Boston College), Fiona Ruth Ell (University of Auckland), Larry H. Ludlow (Boston 
College), Lexie Barbara Grudnoff (The University of Auckland), Graeme Aitken (The University of 
Auckland) 
Roundtable Abstract: This symposium presents four methodological papers in the context of teacher 
learning, each drawing on a different qualitative paradigm of inquiry that attends to complexity: Critical 
discourse analysis and cultural historical activity theory, complexity theory, identity theory, and social 
constructivist theory. Each paper discusses: (1) Methodological perspectives: What unique conceptual 
lenses are used and what aspects of teacher learning are accessed? (2) Methodological challenges: What 
empirical questions are raised and what research challenges do they present? (3) Methodological 
promises: What theoretical implications and practical applications do these perspectives offer to the 
study of teacher learning? The papers are consolidated by the discussant, an expert in ethnographic 
research and discourse studies. 
Paper Abstract:  
Methodological Perspectives: This paper examines the challenges and promises of complexity theory as 
a theoretical and methodological framework for teacher education research. Although there is no single 
definition of complexity, most theories share perspectives relevant to teacher education, including a 
focus on continuity and change and an emphasis on holism, larger systems and environments rather 
than parts (e.g., Byrne, 1998; Davis & Sumara, 2006; Mason, 2008). This paper argues that teacher 
education may be regarded as a complex system at multiple levels, which shift over time, including: 
programs/pathways as systems; state or national accreditation and certification systems; and, the larger 
enterprise of recruiting, preparing, and evaluating teachers to achieve economic, enculturation, and 
social goals. Cutting across these levels are wider social and societal systems.   
Methodological Challenges:  Concepts from complexity theory have illuminated teacher education as a 
complex system wherein teachers’ learning, practice, and students’ learning are influenced by multiple 
forces, which are not linear or predictable (e.g., Clarke & Collins, 2006; Davis & Sumara, 1997, 2006). 
However, like complexity-oriented research in the social sciences (Horn, 2008), most of this research has 
been conceptual and descriptive. This paper identifies and addresses three methodological and 
epistemological challenges that have stymied complexity-oriented research on teacher education: the 
criticism that complexity theory offers primarily post hoc descriptions with limited prospective value 
(Radford, 2006); the assertion that complexity theory’s rejection of causal connections wreaks havoc 
with explanation (and teacher educators’ responsibilities) (Morrison, 2008); and, the charge that 
complexity theory is amoral and fails to attend to power issues, which is inconsistent with teacher 
education as a normative enterprise (Morrison, 2008). 
 
 



21 
 

TUESDAY, APRIL 30: 2:00 – 3:30PM (CONTINUED) 
Methodological Promise: This paper addresses these challenges philosophically by integrating 
complexity theory with critical realism (Bhaskar, 1987; Sayer, 1992). This is informed by Byrne’s (1998) 
explicit connection between complexity theory and sociological models of contingent and multiple 
causation that are consistent with critical realism. Our analysis is also informed by Walby’s (2007) 
complexity-oriented reconceptualization of social systems in terms of multiple “intersectionalities” of 
inequalities. Arguing that complexity theory integrated with realism provides a platform for research on 
some of teacher education’s persistent problems, this paper presents multiple examples of research 
questions about: teacher education systems themselves; how teacher education systems respond to 
policy environments; how initial conditions and interactions within systems mediate teacher candidates' 
practices and students’ learning; and, how teacher education systems intersect with gender, race and 
class inequalities. Given that complexity theory is not method, but methodology (e.g., Haynes, 2008; 
Schneider & Somers, 2006), there is no clear existing package of methods for data gathering and 
analysis. Drawing on multiple disciplines for ideas about complexity-consistent methods, the paper 
describes three promising possibilities for teacher education research: system mapping, derived from 
systems and organizational theory (Haynes, 2008); extended case studies, borrowed from health care 
(Anderson et al., 2005), and process tracing, used in political science (George & Bennett, 2005). The 
paper concludes that despite the challenges, the promise of complexity theory is new understandings 
about teacher education and its connections to student learning. 

 
WEDNESDAY, MAY 1: 8:15 – 9:45AM 
Paper Session: Riding the Social Media Wave: Assessing and Understanding the Tides of Technology in 
Relation to College Student Experiences  
Building/Room: Hilton Union Square, Fourth Level - Tower 3 Union Square 13 
Discussant: Ana M. Martinez-Aleman (Boston College) 
 
Paper Session: Professional Development in Rural and Isolated Areas  
Building/Room: Hilton Union Square, Ballroom Level - Continental 1 
Including: “Unintended Consequences: A Case Study of Professional Development Experiences Within a 
Small School Setting” by Amy Ryan (Boston College), Christine Power (Boston College), Andrew Frederic 
Miller (Boston College) 
Paper Abstract: This study examines a two-year grant-funded partnership between Catholic elementary 
teachers and a traditional university-based teacher education program. The grant was designed to 
provide teachers with digital tools and with professional development to design an empowering, 
enriching curriculum. We present a qualitative case study of the project and focus on understanding the 
ways in which this initiative contributed to the faculty’s understanding of professional development and 
to cultural shifts in the larger school community. Although this project was originally devised as a 
technology initiative, an unintended consequence emerged—this work offered the faculty a new 
paradigm for professional development with an emphasis on mindful teaching and authentic alignment 
of social justice goals and outcomes (MacDonald & Shirley, 2009). 
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WEDNESDAY, MAY 1: 8:15 – 10:15AM 
Paper Session: Research in Reading and Literacy: The Range of Research Questions  
Building/Room: Hilton Union Square, Yosemite B 
Including: “The Relationships Between Teacher Variables and Outcomes for Language Minority Learners 
in Grades 3-5 on Measures of Vocabulary Knowledge and Reading Comprehension” by Jennifer Letcher 
Gray (Marymount University), Mariam Jean Dreher (University of Maryland), Rebecca Deffes Silverman 
(University of Maryland - College Park), Patrick Proctor (Boston College) 
Paper Abstract: This study explored relationships between teacher variables and language minority 
learners’ (LMLs) achievement on measures of vocabulary knowledge and reading comprehension. 
Participants were LML students in grades 3-5 (n = 173) and teachers (n = 51) from six schools in the Mid-
Atlantic and Northeastern regions of the United States. Students were assessed using the Passage 
Comprehension and Vocabulary subtests of the Woodcock-Muñoz Language Survey-Revised (Woodcock 
et al., 2005). Teachers completed a survey related to their backgrounds, beliefs, and attitudes. A 
statistically significant relationship was found between teaching experience and LMLs’ vocabulary 
knowledge. Additionally, teachers’ preparation for working with LMLs and their attitudes toward the 
inclusion of LMLs in their classrooms were statistically significantly related to LML students’ reading 
comprehension. 
 

WEDNESDAY, MAY 1: 10:35AM – 12:05PM 
Roundtable Session 68: Examining Access and Success Avenues of Underrepresented Students 
Building/Room: Hilton Union Square, Ballroom Level - Imperial Ballroom B 
Including: “The Future of Educational Opportunity: Reevaluating the Long-Term Effects of Anti-Affirmative 
Action Ballot Initiatives” by Lauren P. Saenz (Boston College), Clair Marie Johnson (Boston College) 
Paper Abstract: This paper offers an analysis of longitudinal trends in underrepresented minority (URM) 
student enrollment in public institutions of higher education in five states that have passed anti-affirmative 
action ballot initiatives. With the Supreme Court opting to reconsider the constitutionality of race-
conscious admissions policies in higher education (via Fisher v. Texas), understanding these trends is more 
critical than ever. We use IPEDS data to examine pre- and post-initiative URM enrollment rates, as well as 
state-level data to compare rates of URM high school graduates in each state to their enrollment in 
postsecondary institutions. We identify a growing “opportunity gap” that suggests that educational 
opportunities for all students, and especially URMs, are lost in the absence of race-conscious policies. 
 
Symposium: Historicizing the (Under)Achievement Gap Through Oral History Narratives 
Building/Room: Hilton Union Square, Fourth Level - Tower 3 Union Square 6 
Discussant: Lauri Johnson (Boston College)  
Symposium Abstract: In this session symposium proposal, we privilege the use of oral histories to 
grapple with the complexities of the patterns and legacies of educational (under)achievement. The oral 
histories featured underscore the power of missed or stolen opportunities as marked by one’s race, 
gender, and socioeconomic class. As historical subjects shaped by the particular time and place of their 
early childhood and adult experiences (Jim Crow, Cold War, Civil Rights, Women’s Movement), they note 
the strict racial, language, and gender codes that inhibited the full range of not only their educational 
potential, but their full human potential. In spite of such structural means aimed at failure, the narrators 
also reveal a pattern of educational and community achievement, broadly conceived, to pave future 
legacies for success. Where quantitative studies fall short, these histories necessarily embed the rich 
layers of the processes by which we live in and through stories. Stories mark our past, present, and 
future. Insomuch as they create the sum of all our parts, it also provides important placeholders to 
understand the context of who and why we are.  
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WEDNESDAY, MAY 1: 12:25 – 1:55PM 
Invited Session: Research on Teacher Education: Conceptualizing and Surveying the Field  
Building/Room: Hilton Union Square, Ballroom Level - Continental 1 
Including:  

 “Research on Teacher Preparation as Social Practice: Reconceptualizing the Field” by Marilyn 
Cochran-Smith (Boston College), Ana Maria Villegas (Montclair State University) 

 “Retention and Self-Efficacy as Alternate Route Outcomes: A Review of Research” by Rebecca H. 
Stern (Boston College) 

 “Research on Minority Teacher Recruitment/Preparation” by Laura Carolina Chavez-Moreno 
(Boston College) 

Abstract: The purpose of this symposium is to conceptualize and survey the landscape of research on 
teacher preparation. Building on theoretical work in the sociology of knowledge, the initial paper 
conceptualizes research in teacher preparation as social practice. It argues that research on teacher 
education, like all scholarship intended to produce knowledge, both shapes and is shaped by larger 
socio-political forces, and to understand this field its contested spaces need to be acknowledged. The 
four other papers use the proposed framework to review different aspects of teacher preparation 
research—outcomes of alternate pathways/programs, the recruitment and preparation of teachers of 
color, the preparation of general education teachers for linguistically diverse classrooms, and the role of 
school-based teachers in candidates’ clinical practice. 
 
Symposium: Ethical Issues in Equity-Oriented Collaborative Research with Low-Income Communities 
and Vulnerable Populations 
Building/Room: Hilton Union Square, Sixth Level - Tower 3 Taylor 
Discussant: Dennis Lynn Shirley (Boston College)  
Abstract: Equity-oriented collaborative community-based research can yield deeper insights into 
schooling’s structures and processes and provide more warranted findings and more focused policy 
recommendations to mitigate the inequalities that give rise to and result from educational opportunity 
gaps. Yet this research approach poses ethical challenges outside the scope of professional codes of ethics 
or the standards of institutional review boards. These challenges complicate the core protections of 
traditional research ethics, the foundational epistemic standards of research, and the traditional university 
stance on disinterested research and political neutrality. Collaborative research must also directly confront 
issues pertaining to raced, classed, and gendered power. These ethical concerns are profound and reach 
into every domain of the research enterprise. This symposium’s papers investigate this nexus of issues in 
relation to educational research with youth of color, GLBTQ youth, and community organizing groups, and 
they also situate collaborative research ethics in relation to research ethics overall. 

 
WEDNESDAY, MAY 1: 2:15 – 3:45PM 
Poster Session: Mathematics Teaching and Learning  
Building/Room: Parc 55, Fourth Level - Cyril Magnin Foyer 
Including: “A Growth Chart or a Ruler? The Spatial Organization of Children’s Mental Number Lines” by 
Elida Velez Laski (Boston College), Anna Ermakova (Boston College) 
Paper Abstract: Helping elementary school children from low income backgrounds to acquire accurate 
representations of numerical magnitude is crucial to narrow the mathematics achievement gap 
associated with social class differences. The objective of this study was to examine whether children’s 
mental number lines are restricted in organization—right-to-left or top-to-bottom—to determine which 
physical representations of number may be most useful in instruction. Kindergartners, first, second, and 
fourth graders (N = 146) estimated numbers on horizontal or vertical number lines. Results supported  
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WEDNESDAY, MAY 1: 2:15 – 3:45PM (CONTINUED) 
the hypothesis that young children’s patterns of estimates do not differ based on number line 
orientation, suggesting that the use of a range of physical representations of number might be most 
beneficial to facilitate learning of numerical magnitudes. 
 
Symposium: Reclaiming the School as a Safe Space for Queer Youth: Beyond the Hidden Curriculum of 
Heteronormativity  
Building/Room: Hilton Union Square, Fourth Level - Tower 3 Union Square 3 and 4 
Including: “Conceptualizing Safety from the Inside Out: Heteronormative Spaces and Their Effects on 
Students’ Sense of Self” by Bethy Leonardi (University of Colorado - Boulder), Lauren P. Saenz (Boston 
College) 
Symposium Abstract: This symposium aims to shed light on the question of how educators might 
respond in transformative ways to the “othering” and bullying of sexual and gender difference in schools 
and colleges. Wittingly or not, educational institutions and educators play an important role in 
“normalizing” gender and sexuality differences by disciplining, regulating, and producing differences in 
ways that are “intelligible” within the dominant or hegemonic culture. At the same time, queer youth 
have begun to affirm their rights not to be “othered” and bullied as part of their empowerment 
agendas, and through student organizations such as the Gay-Straight Alliance (GSA) have worked to 
make schools safe spaces for gender and sexual differences, and for the building of queer and queer-
friendly counter-communities. 
Paper Abstract: In this paper, we critique current conceptualizations of school climate and safety for not 
acknowledging the pervasive "smog" (Tatum, 1997) of heteronormativity that shapes students' implicit 
understandings of and beliefs about gender and sexuality (Meyer, 2010), We ground our analysis in a 
liberal egalitarian conception of equal educational opportunity, which demands that society be 
responsible for ensuring that individuals have opportunities “worth wanting” (Howe, 1997) and, as such, 
requires that ideas of safety be considered as they relate to students’ sense of self and favorable social 
contexts of choice (Moses, 2002; Kymlicka, 1992). In reconceptualizing ideas of safety, we pay particular 
attention to issues of identity (Young, 1990), recognition and nonoppression (Howe, 1997), and self-
determination and autonomy (Moses, 2002). Our methodology is ethnographic content analysis 
(Altheide, 1987) of multiple sources of safety-related material as well as a philosophical inquiry to 
analyze these findings and articulate a liberal egalitarian perspective on equal educational opportunity 
related to student safety. Our sources for the qualitative content analysis include state and federal-level 
policy documents related to school safety and surveys and instruments used to measure school safety 
and climate. Our philosophical argument draws broadly on ideals of democratic theory, and in particular 
on a normative liberal egalitarian perspective. Our initial analysis of data suggests that current 
conceptualizations of safety in schools are far too narrow to account for the ways in which 
heteronormativity shapes students’ everyday lived experiences. This results in school environments 
that, despite a lack of physical danger, are unsafe as they relate to students’ sense of self and 
opportunities “worth wanting”—especially for LGBTQ students. Heteronormative school cultures are 
generally ignored in policy, particularly policy related to school safety; yet, in these climates LGBTQ 
students operate within a diminished, unsafe, social context (Moses, 2002). This chapter aims to inform 
policy, guide classroom practice and shape future research, by demanding a more honest conversation 
about the ways that students experience school, one that acknowledges issues of identity, recognizes 
and values difference, and one that seeks to support students as they navigate the complex social and 
political realities of gender and sexuality. 


